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Abstract
This qualitative case study examined the challenges faced by English as a Foreign Language

(EFL) learners at the university level when working on speaking projects outside of class. The
study also intended to suggest potential solutions to address these challenges. The study
selected 16 EFL students from Soran University using convenience sampling. It utilized
observation and semi-structured interviews as research methods for data collection. The
challenges that have been identified vary across various domains, including environmental,
individual, educational, and social, which can have negative repercussions on the
implementation of the project. The study's findings provided solutions to overcome these
challenges, emphasizing the importance of addressing them to improve the success of out-of-
class speaking projects.
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Introduction

It cannot be denied that out-of-classroom project-based learning can
promote autonomous learning since it not only provides learners with
opportunities to work and learn independently but also steers their learning.
Along with this, out-of-classroom activities allow learners to seek out
opportunities to use and practice English in authentic settings. Consequently, EFL
learners are more likely to gain exposure to the meaningful use of language and
also be communicative competent (Pickard, 1996). Autonomous learning has
gained a major interest within the scope of second language acquisition as it
encourages learners to have a sense of agency in the learning process and be
independently involved in forming the conditions of their learning. (Su, 2010).
For this reason, learners are expected to become more self-reliant and willingly
take responsibility for all aspects of the learning experience (Ohara, 2013).
Learner autonomy in the concept of second language acquisition is treated as a
socio-cognitive framework as it embraces learners' mental states and social
dimensions (Najeeb, 2012).

Therefore, developing autonomous learning might be influenced by the
target language's social practices as learners can benefit from the linguistic
affordances in natural settings. In the words of Subtirelu, "Second language
socialization is concerned with the contextualization of the language learning
process within richly-described settings” (2012, p. 196).

Culturally, socially and psychotically, notwithstanding, there are still
some learners who may not perceive themselves as abundantly autonomous
(Harmer, 2007). In other words, they have no desire to autonomously act and
maintain to view the instructors as a dominant source of knowledge and decision-
making in the process of learning (Thansoulas, 2000). Hence, learners' positive
attitude can play a decisive role in the cultivation of autonomous learning
successfully which stimulates them to eagerly take responsibility for their
I ———
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learning or studies (Agadzhanova, 2020). Pedagogically, thus, it is advisable to
introduce the notion of autonomous learning into language education policy and
also inducts learners with its true meaning. This possibly results in scaffolding
the process of independent language learning and guiding students towards
teacher-centred learning (Masouleh & Jooneghani, 2012). This can, similarly,
extend learners' independent learning beyond the classroom and provide them
with clear insights into their learning strategies (Manfred, 2012).

For second language learners, lifelong learning can be regarded as a
process of learning which truly takes place beyond the formal educational
institutions in different lifetimes (Laal & Salamati, 2011). Despite this,
educational institutions should provide facilities and training that can
accommodate students with varying levels of proficiency throughout their
learning process. Therefore, learners need to adopt a new worldview and become
active participants in the learning process rather than passive recipients of
knowledge (Ohara, 2013). Similarly, to improve their knowledge, skills, and
competence, in particular, in language education, learners should willingly take
charge of their learning and also engage in collaborative working. Thus, learners
In contemporary societies need to work on themselves and acquire the ability to
keep learning forever (Hamad, 2018).

According to Hedge, learners "should not be passive recipients of
knowledge but should use their abilities for judging and deciding to take on more
responsibility for their learning” (2000, p. 82). That is to say, the democratic and
well-educated societies that value freedom of thought as well as action may
regard self-reliant learners as an ideal outcome of education, as the goal of their
education is not only to acquire knowledge and skills but also to enable learners
to be independent and responsible for their learning (Hamad, 2018). This
indicates that achieving this goal might not be easy in a context where classroom
practices have traditionally been instructed, regulated and assessed only by
teachers (Hedge, 2000).

Learning a language can be regarded as a lifelong learning endeavour
and is a time-consuming process which does not only start and end in the
classroom (Harmer, 2007). Therefore, learning should be moved beyond the
classroom where learners are allowed to truly and independently exercise their
learning (Manfred, 2012). In the sense of that, learners are more likely to direct
their learning to fulfil their learning objectives (James, 2006). Consequently, the
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learners can become more efficient and the process of learning may take place
naturally without the direct intervention of the instructors. This indicates that
fostering learner autonomy begins in the classroom and then extends beyond
(Kashefian-Naeeini & Kouhpeyma, 2020). However, boosting learner autonomy
and prohibiting teacher dependence might be a challenge for second or foreign-
language instructors (Harmer, 2007). This is because, particularly in contexts
similar to this study, it is hard to believe how passive and directed learners in
teacher-directed settings can transform into self-reliant learners who can sustain
learning efficiently throughout their lives (Hedge, 2000).

It is advisable to incorporate technology into the teaching process from
a pedagogical standpoint since it creates a technologically advanced learning
environment and gives students the chance to exercise their abilities as
independent learners, particularly for self-directed, informal language learning. It
can be noticed that technology has played a significant role in transforming the
way students learn beyond the classroom (Harmer, 2007). In other words, with
the advent of the internet, digital devices and online learning platforms, learning
has become more accessible, personalized and affordable in which learners have
the flexibility to access knowledge and engage in the process of learning
anywhere and anytime. This indicates that the advent of technology and online
channels has remarkably impacted the process of learning beyond the classroom
as they allow learners to connect, share ideas, collaborate, and engage in
interactive learning (Hafner & Miller, 2011).
Aim of the study

This research seeks to reveal second-language learners' perspectives on
the value, efficacy, and advantages of participating in out-of-class speaking tasks.
The study intends to determine students' excitement and receptivity to such
activities to help develop more engaging and successful language learning efforts.
The study also looks at the key problems that L2 learners experience while doing
out-of-class speaking activities. The study wants to uncover possible obstacles
that impede learners' development and confidence, and also prohibit them from
actively being part of such autonomous learning activities. Additionally, the
research explores how the learners address problems faced during out-of-class
speaking tasks. This can provide students with beneficial insights for problem-
solving and autonomous learning capacities. More specifically, this study wants
to answer these questions;
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1. What challenges may second language learners encounter when implementing
out-of-class speaking projects?

2. What strategies do second language learners employ to overcome the
challenges while working on out-of-class speaking projects?

Research Methodology

In this qualitative case study, the process of observation started after the
participants were provided with a research project and guided to work as
independent groups to work out of the classroom. Based on the scope and
objectives of the study, the first-year students were employed in this study from
two different faculties. The participants voluntarily agreed to be observed and
also their confidentiality was respected and their privacy or information was not
revealed at all. The role of the researcher was more like non-participant
observation who observed the participants without involving in the activities and
remaining as a passive observer. Throughout the process of observation, the
researcher used a checklist which allowed the researcher to easily identify the
gaps in the data and know where further investigations are needed (Gray, 2014).
Additionally, the researcher could stay focused during the process of observation
and mentally capture as many details as possible (Kumar, 2014).

A Semi-structured interview was another data-gathering tool employed
in this research. This was basically because interviews are an effective method of
acquiring information and may delve deeply into the participants' perspectives
about the issue under investigation (Punch, 2005). According to Gray, interviews
have been recognized as a valuable instrument for gathering data due to their
ability to gain comprehensive information on individuals' perspectives, beliefs,
and the underlying meanings that shape their lives and behaviours (2009, p.370).
After accomplishing the research project, the participants were invited for
interviews conducted in the Kurdish language to gather as much data as possible
about the research topic. The interviews were then transcribed into English for
data analysis. (Davies & Hughes, 2014). The use of interviews in this study was
very beneficial in grasping what the students truly meant behind their actual
words which might not be gained through other data collection tools (Cohen,
Manion & Morrison, 2011).
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Context and Participants of the study

This study was conducted at Soran University in Iragi Kurdistan and two
different faculties were selected as research sites. The research participants were
first-year students in the English department from both faculties; arts and
education. After creating opportunities and inviting the specific population in
both faculties, sixteen students voluntarily participated in the study. Their
participation was entirely based on their desires and this had a profound impact
on them to willingly continue throughout the research project.

This was basically because the project took almost three months and the
participants had to do a variety of activities and project preparations during this
time. Although the subjects' participation was entirely voluntary, informed
consents were gained from them to further ensure their happiness and consider
the ethical principles. The participants' confidentiality was respected and
pseudonyms were used instead of their real names, as their privacy was not
mentioned anywhere in this study.

Results and Discussion

This section presents the findings derived from analyzing the data which
has been sorted into codes, categories, and themes. These findings provide
valuable insights into the challenges faced through implementing out-of-class
speaking projects and also offer potential strategies to effectively tackle them.
Challenges of implementing out-of-class speaking projects

The study participants were asked to share their understandings and
experiences regarding the challenges they faced while implementing the out-of-
class speaking project in their specific studying context. Four significant
categories evolved from emerged this theme. For each, the thoughts and
experiences of the participants about the problems of autonomous learning tasks
will be shared. However, it is worth noting that these concepts did not emerge
from one specific group of students, but rather from a variety of groups.

Lack of prior experience in doing out-of-class activities

The majority of students considered the lack of experience and
knowledge about out-of-class speaking projects as a main problem. For students,
this was utilized to refer to the situation where they have not enough experience
and training about out-of-class tasks with thorough teachers’ detachment role.
Concerning this, STC believed that lack of knowledge and effectively collecting
data for the debates was an issue due to lack of previous experience in
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autonomous activities. Similarly, STB pointed out that” | did not have a clue
about the point that we intended to present in the debate competition. and we did
not use to read and study autonomously outside the classroom”. This indicates
that lack of experience about autonomous learning activities, in particular,
beyond the class may have a negative repercussion on learners’ performance and
accomplishing the tasks. This is by the study which claims that the learners who
have been familiarized with autonomous learning strategies are more likely to
confidently work on their own beyond the classroom, especially when the
teachers are not available to provide help. (Daflizar, Sulistiyo & Kamil, 2022).
As it came out from the analysis of data, most of the participants had difficulty in
terms of finding and organizing data effectively throughout the project and this
has even been noted through observation. Having said this, participant A reported
that” we sometimes didn't know how to google the information or find the
necessary information, therefore, in some cases, we couldn't provide strong
information or evidence to support our arguments on the stage”. It has been noted
that the students who had participated in similar autonomous projects were more
familiar with the process, more confident, and more satisfied with the project. For
a few students, however, lack of experience could not prohibit them from actively
being part of the project (STK). This suggests that students should be trained and
guided through the principles of autonomous learning to manage and coach their
learning process (Ohara, 2013). Therefore, the more opportunities for out-of-class
language learning projects are provided, the more students become self-directed
learners (Manfred, 2012).
Low English proficiency levels

This was another issue which sometimes emerged among Kurdish
university EFL learners through the analysis of data about the challenges of
implementing out-of-class speaking projects. Having stated this, STA
acknowledged that “it is not easy for those students who have a low-level English
proficiency to participate in this project ... I was a little bit nervous at first about
my English-speaking ability”. Respectively, STB believed that “language
difficulties could also be a problem for some learners, specifically those who do
not have a good English proficiency”. This is basically because the project
requires students to use and communicate with each other in English for the
project preparation and, more importantly, to talk publicly. Furthermore, out-of-
class speaking projects can be stressful for students who are worried about
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making mistakes in front of their peers or real audience. (James, 2006; Harmer,
2007; Yukselir & Ozer, 2022).

The concept of speaking anxiety or fear of speaking was the one which
widely emerged from the participants’ interpretations regarding English
proficiency. Most of the students confirmed that they had been suffering from
low self-esteem and being able to talk confidently before starting the project. AS
STG commented that “at first, we had a little anxiety to talk in front of people but
we could address this issue through practice step by step throughout the project,
in particular, after the final debate”. STC further emphasized that “this is a
considerable issue for some learners to participate in this project... as they could
not convey their messages or ideas perfectly in front of the audience and jury
committee during the debate competitions”. This implies that uncertainty and
fear of being part of the project can have a negative influence on the learners’
desire to actively and independently take responsibility for their learning.
Therefore, teachers should create a supportive and encouraging learning
environment where students feel comfortable making mistakes (Qamar, 2016;
Savannah, 2017).

Study workload and other study commitments

Following the analysis of data regarding the challenges of implementing
out-of-class speaking projects, significant attention was given to students' study
workload and other study commitments at the university. In other words, most
students highlighted this as a constraint in effectively managing out-of-class
speaking projects. Concerning this, STD thought balancing study commitments
and time management posed difficulties for actively being part of the project.
This means that the formal studying process, in particular, the exams at university
might be an obstacle for students to participate and continue in the project, as the
learners might be overloaded with assignments and have difficulties in their time
management. Likewise, STB expressed his beliefs as follows:

Sometimes, the classroom schedule or assignments may prohibit
students from participating in such out-of-classroom activities. This is
because they put an overload on the students in terms of dedicating
enough time to the project. Therefore, the time of the project should be
consistent with the classroom assignments or exams.

Following this, several participants such as; STK; STN; and STL found
the university's busy schedule and commitments to be a barrier to being actively
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involved in this project. It has been found that various reasons made it difficult
for most of the participants to fully engage in this out-of-class speaking project.
To begin with, students were sometimes under pressure due to their commitments
to academic coursework, leaving them with little time to devote to the project.
Additionally, some of the students had extra responsibilities outside of class, such
as family responsibilities and working jobs. Therefore, it is expected that they
may prioritize their academic studies and responsibilities over other commitments
beyond the classroom. Nevertheless, there were contradictory views about this
Issue, as STH claimed that:

The main thing that | have learned is time management. In other words,

when learners are given a task to work independently, they should

effectively organize their time as they are in charge of the task. Being

free and independent in the project was very effective in improving our

abilities and skills than only studying inside the classroom like a robot

and going around a specific idea.

Based on the above results, it is evident that academic study workload
and commitments can have a negative influence on the learners' tendency to
actively engage in out-of-class speaking projects. However, by careful planning
and receiving support from their teachers, students can handle such difficulties
and gain the advantages of participating in out-of-class EFL speaking tasks.
Pedagogically, it is advisable to design such autonomous activities in a flexible
format to allow learners to accomplish them in a way that best suits their learning
needs and preferences (James, 2006; Harmer, 2007; Hedge; 2000).
Mixed-gender grouping and inter-gender relations

Together with the other constraining factors previously mentioned,
gender barriers were also referred to as another impediment to implementing out-
of-class speaking tasks. Having said this, implementing out-of-class speaking
projects may bring about major obstacles when it comes to mixed-gender
grouping and inter-gender relations. The analysis of students’ perspectives and
experiences provided valuable insights into the challenges that arise from societal
norms and individual circumstances. With this regard, STC and STI emphasized
the significance of cultivating a strong and cooperative relationship between male
and female individuals within the group. This implies that the lack of such
friendship and collaboration may cause issues with regular meetings about the
project preparations on and beyond campus. Furthermore, STJ highlighted the
intricate relationship between societal norms and individual choices. While they
admitted that blaming society is not the solution, she truthfully recognized the
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reality of limitations based on gender. The fact that female students were unable
to meet with their colleagues outside of the university limited opportunities for
in-depth discussions for the project preparations. The issue of family duties
confuses things even further. STE commented on having to help with domestic
duties or family responsibilities and emphasized the varied roles participants may
perform outside of academics, which might limit their availability for project-
related activities. The preceding analysis presented that mixed gender grouping
and quality inter-gender relations may indeed cause hurdles for autonomous
speaking activities and this notion has been reinforced by the study conducted in
the EFL context (Yasamin & Sohail, 2018).
Overcoming Challenges in Out-of-Class EFL Speaking Projects

This analysis will focus on the recurring theme of challenges related to
Implementing out-of-class speaking projects within the dataset. The data
uncovered several factors that may limit the implementation of autonomous
learning tasks outside of the classroom. The constraining factors are categorized
as follows.
Collaborative work to address the challenges

The execution of speaking projects outside of the classroom posed

several difficulties for learners, ranging from a lack of prior experience in doing
out-of-class activities to mixed-gender grouping and inter-gender relations., This
gualitative analysis presented how students worked together to overcome these
obstacles. When students questioned about addressing the project difficulties both
individually and as a group, almost all of the participants acknowledged that they
addressed the challenges by working together as a team and helping each other to
overcome the issues.

As one of the participants, STH strongly underlined the need to work
together to find solutions to the project problems. The student emphasized the
role that working together had played in their success in overcoming challenges.
It has been noted that the group members successfully overcame the challenges
encountered while working on the autonomous speaking project outside of the
classroom. They achieved this by offering assistance, exchanging ideas, and
consulting with each other. This highlights the importance of collaborative
problem-solving and mutual support among EFL students in addressing issues
faced during the implementation of out-of-class speaking projects. Similarly,
STD stated that “we could address the difficulties through practice and consulting
each other. We worked on the problems and consulted each other to overcome
the issues in the best way possible”. This implies that students worked in groups

to address the issues, especially through exchanging information and giving
I ———
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feedback to each other. The student stressed the importance of practising
regularly and getting advice from peers. They were able to handle the difficulties
of the projects well by working together and consulting one another. This
perspective supports the notion that working together creates a good setting for
sharing information and growing abilities (James, 2006).

Similarly, STC reported that “the students made proactive efforts and
collaboration in overcoming difficulties by distributing responsibilities and
utilizing online communication platforms”. The participant further emphasized
the remedy of teamwork as they experienced various difficult hurdles. They
assigned responsibilities to members of the group, which made it simpler to
communicate ideas. They communicated and brainstormed using internet
communication services such as Viber and Telegram. This concept demonstrates
the positive contribution of technology in facilitating an autonomous learning
process (Hafner & Miller, 2011), as it enabled to connect participants who were
physically separated and facilitated collaborative problem-solving throughout the
research project. Following this, STA pointed out:

We always tried to solve the problems in groups and, therefore, we
exchanged ideas together about the issues to provide the best solutions.
For example, when someone felt anxious, we all together supported
him/her and provided help to enhance his/her self-confidence. Another
example is when someone was not certain about a point or information,
we all as group members shared information and provided our best
knowledge.

This student brought attention to emotional support as a significant
aspect of collaboration that is frequently disregarded. The participant shared
examples of how the group united to support a member who was feeling anxious,
ultimately boosting their self-confidence. Furthermore, when the group members
had uncertainty about a point, the whole group cohesively relied on each other
and used their collective knowledge to address any gaps and resolve any doubts.
This demonstrates how the combination of emotional support and information-
sharing enhances the learning experience.

The participants shared experiences to show how well working together
helps solve problems in speaking projects that take place outside of class.
Through exchanging resources, and ideas and sharing emotional support,
students could get through difficult situations more quickly and help each other
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grow throughout the project. Consequently, the insights shared by the participants
emphasized the significance of collaboration, idea sharing, and utilizing online
platforms to achieve success in speaking projects beyond the classroom.
According to this study, establishing a supportive teamwork environment can
assist learners in overcoming challenges and reaching their goals. These findings
have been supported by the studies conducted by (Quyen & Thi Ha, 2022; Kaya
& Kegik, 2021; Hafner & Miller, 2011).

Persistence and practice to overcome difficulties

The need for persistence and practice, in addition to other options
previously offered, were considerably emphasized to tackle the challenges
encountered in implementing out-of-class EFL speaking tasks. This qualitative
analysis delves into the theme of persistence and practice as effective methods
for overcoming the already-mentioned challenges. The insights are based on the
beliefs and experiences of participants who have successfully managed and
navigated the project.

In the words of STD, the project difficulties were addressed through
practice and working collaboratively. The student further stressed the importance
of practice and collaboration when it comes to overcoming the challenges during
the project. This shows the value of regular practice and perseverance in
overcoming obstacles along with achieving better learning outcomes (Huyen &
Cang, 2021). Likewise, STF described the concept of practice as follows:

Practice can have a greater impact on my personal development than
motivation when | conduct something. Which means | could overcome
these difficulties through practice. | devoted more time to further
practice during the project. Therefore, |1 could have a very good
performance on the stage when we were performing the debates.
This indicates that the experience of this participant further emphasized
the importance of dedication even more. The student gave an instance of a
particular situation in which dedicated practice resulted in enhanced performance
during the autonomous project. This example demonstrates that dedicating
oneself to the project commitments, in particular, practising speaking skills can
lead to noticeable improvements. It highlights the importance of individual
consistent efforts and determinations in overcoming the obstacles (Savaskan,
2017). Similarly, STE placed a strong emphasis on the crucial role of grit and
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determination during the interview. The participant spotted that while it may be
inviting to give up, it is crucial to persist through learning challenges. This
perspective supports the notion that setbacks are a natural part of the learning
process. By facing challenges with determination, one can ultimately achieve
success (Hedge, 2000).

Language difficulties were identified by STB as a possible hurdle for
certain learners, especially those with limited English ability. The concepts of
perseverance and regular practice were explicitly evident from the interviewee's
beliefs and experiences, as the student pointed out,

Language difficulties could also be a problem for some learners,
specifically those who do not have good English proficiency. But this
can be solved by dedicating more time to the project to have more
practice and work independently.

This implies that students can gradually address language barriers by
dedicating more time to the learning tasks and working independently. This
highlights the importance of consistent effort in mitigating challenges
encountered in implementing speaking projects beyond the classroom (Harmer,
2007; Manfred, 2012). For STI and STK, self-reliance and continuous practice
can play a vital role in enabling students to overcome the challenges of
autonomous EFL speaking projects. They further strengthened the argument that
persistence, practice, and self-guided learning are crucial elements in effectively
overcoming obstacles. More importantly, STJ provided a more comprehensive
viewpoint on the theme by pointing out that a single out-of-class speaking project
might not be sufficient to remarkably improve students' language abilities and
enhance individual growth. This perspective emphasizes the remedy of consistent
and diverse practice, supporting the idea that continuously participating in various
projects can result in learners’ language abilities and autonomous learning skills
as well (Ibatova, 2019).

The above analysis demonstrated that although difficulties will always
arise during outside-of-class EFL speaking tasks, students may choose how to
deal with them. Having said this, grit, practice, cooperation, and self-reliance can
work together to provide a strong foundation for overcoming a variety of
challenges. Thus, it can be said that by considering challenges as opportunities
for personal growth, consistently practising, and participating in various projects,
individuals can effectively improve their language proficiency and likely become
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self-directed learners. These findings have been confirmed by the studies
conducted in similar contexts to this study (Salehi, Ebrahimi, Sattar & Shojaee,
2015; Ibatova, 2019; Kashefian-Naeeini & Kouhpeyma, 2020; Manfred, 2012).
Conclusion and Recommendation

The study offered significant insights into the difficulties that second
language learners have while trying to undertake out-of-class speaking tasks. The
identified obstacles include insufficient experience and training, limited language
proficiency, mixed-gender grouping and inter-gender relations, and the struggle
to reconcile university responsibilities with efficient time management. A variety
of solutions developed in response to these difficulties. The results emphasized
the importance of facing these difficulties, underlining the necessity for more
efficient implementation of out-of-class speaking projects. The analysis
highlighted the importance of collaboration, persistence, and practice in
overcoming challenges related to speaking projects outside of the classroom.

More specifically, the recommended remedies for addressing the issue
include training and providing students with more opportunities to have exposure
to such projects. Additionally, effective time management techniques should be
encouraged, and efforts should be made to cultivate a positive group dynamic that
promotes mutual support and confidence-building. It is also important to
encourage consultation and information exchange among peers. The study also
recommended that the possibility and success of such projects be further
increased by supplementary language assistance and interactive digital tools.
Consequently, this not only enhances language abilities but also provides students
with crucial life skills that are applicable beyond the classroom.
References
Agadzhanova, R. (2020). The importance of students’ autonomous learning
ability. OSVC, 3 (36), 4-14. doi: https://doi.org/10.25313/pp2020-1
Ahmadi, M., & lzadpanah, S. (2019). The study of the relationship between
learning autonomy, language anxiety, and thinking style: The case of Iranian
university students. International Journal of Research in English, 4(2), 73-88.
Cohen, L., Manison, L., & Morrison, K. (2011). Research methods in education
(7™ ed.). Oxon: Routledge.
Brown, J. (2009). Self-regulatory strategies and agency in self-instructed
language learning: A situated view. The Modern Language Journal, 93(4), 570-
583.

[v7, i3, 2024] 105



TWEJER Soran University | Twejer | Volume:7, Issue:4, Jan 2025 M

Davies, M., & Hughes, N. (2014). Doing a successful research project: Using
qualitative or quantitative methods. 2nd ed. London: Palgrave Macmillan.
Daflizara, Sulistiyob, U., & Kamil, D. (2022). Language learning strategies and
learner autonomy: The case of Indonesian tertiary EFL students. LEARN
Journal: Language Education and Acquisition Research Network, 15(1), 257-
258.

Gray, D. (2009). Doing research in the real world (2" ed.). London: SAGE.
Gray, D. (2014). Doing research in the real world (3" ed.). London: SAGE.
Hafner, C., & Miller, L. (2011). Fostering learner autonomy in English for
science: A collaborative digital video project in a technological learning
environment. Language Learning & Technology, 15(3), 68-86.

Hamad, K. (2018). Understanding the situation of learner autonomy within the
context of higher education in Kurdistan-Iraq (Doctoral thesis, University of
Exeter, Exeter, UK). Retrieved from:
https://ore.exeter.ac.uk/repository/bitstream/handle/10871/33927/HamadK.pdf?
sequence=1&isAllowed=y

Harmer, J. (2007). The practice of English language teaching (4" ed.). Essex:
Pearson Longman.

Hedge, T. (2000). Teaching and learning in the classroom. Oxford: Oxford
University Press.

Hunter, J., & Cooke, D. (2007). Through autonomy to agency: Giving power to
language learners. Prospect, 22(2), 72-88.

Huyen, Ph., & Cang, N. (2021). Developing EFL learners’ autonomy in
speaking English: An investigation into students’ practice at a university in the
Mekong Delta, Vietnam. European Journal of English Language Teaching,
6(6), 242-265. Doi: 10.46827/ejel. v6i6.4039.

Ibatova, A. (2019). Learning the English language in terms of out-of-class
activity. Amazonia, 8(18), 296-302.

James, M. (2006). Teaching for transfer in ELT. ELT Journal, 60(2), 151-159.
Do0i:10.1093/elt/ccil02.

Kashefian-Naeeini, S., & Kouhpeyma, Y. (2020). Fostering learner autonomy in
educational settings. International Journal of Multicultural and Multireligious
Understanding, 7(7), 190-201. Doi:
http://dx.doi.org/10.18415/ijmmu.v7i7.1765.

[v7,i3, 2024] 106



TWEJER Soran University | Twejer | Volume:7, Issue:4, Jan 2025 M

Kaya, S., & Kegik, I. (2021). Practical ideas on developing learner autonomy
for young learners. SiSAL Journal, 12(3), 266-280.
https://doi.org/10.37237/120306.

Kumar, R. (2014). Research Methodology (4" ed.). London: SAGE.

Laal, M., & Salamati, P. (2012). Lifelong learning; why do we need it?
Procedia - Social and Behavioral Sciences, 31, 399-403.
doi:10.1016/j.sbspro.2011.12.073.

Manfred, W. (2012). Beliefs and out-of-class language learning of Chinese-
speaking ESL learners in Hong Kong. New Horizons in Education, 60(1), 35-
52,

Masouleh, N. S., & Jooneghani, R. B. (2012). Autonomous learning: A teacher-
less learning! Procedia - Social and Behavioral Sciences, 55, 835-842.
doi:10.1016/j.sbspro.2012.09.570.

Najeeb, S. S. R. (2013). Learner autonomy in language learning. Procedia -
Social and Behavioral Sciences, 70, 1238-1242.
doi:10.1016/j.sbspro.2013.01.183.

Ohara, T. (2013). Conceptualisation of learner autonomy: Learner autonomy as
the mediated capacity. Proceedings of the 8th conference of the Biennial
Conference of the Japanese Studies Association of Australia at the Australian
National University. Retrieved
from:https://japaninstitute.anu.edu.au/sites/default/files/u6/20_Ohara_Tetsushi-
JSAA2013.pdf

Pickard, N. (1996). Out-of-class language learning strategies. ELT Journal,
50(2), 150-159. doi: https://doi.org/10.1093/elt/50.2.150

Punch, K. (2005). Introduction to social research: Quantitative and qualitative
approaches (2" ed.). London: SAGE.

Qamar, M. (2016). The impact of learner’s autonomy on teaching oral skills
(speaking skills) in an EFL classroom. Journal of Language Teaching and
Research, 7(2), 293-298. DOI: http://dx.doi.org/10.17507/jltr.0702.07.

Quyen, L., & Thi Ha, N. (2022). A study on Non-English major students’
learner autonomy: Difficulties and solutions. International Journal of TESOL
and Education, 2(3), 197-207. DOI: https://doi.org/10.54855/ijte.222313.
Salehi, H., Ebrahimi, M., Sattar, S., & Shjae, M. (2015). Relationship between
EFL learners’ autonomy and speaking strategies they use in conversation

[v7,i3, 2024] 107



TWEJER Soran University | Twejer | Volume:7, Issue:4, Jan 2025 M

classes. Advances in Language and Literary Studies, 6(2), 37-43. Doi:
10.7575/aiac.alls. v.6n.2p.37.

Svaskan, 1. (2017). Does foreign language classroom anxiety mitigate learner
autonomy development? Psychology Research, 7(8), 436-444.
doi:10.17265/2159-5542/2017.08.003.

Su, Y.-H. (2010). The constitution of agency in developing lifelong learning
ability: The “being” mode. Higher Education, 62(4), 399-412.
D0i:10.1007/s10734-010-9395-6.

Subtirelu, N. (2014) A review of “second language socialization and learner
agency: Adoptive family talk”. Language and Education, 28 (2), 196-1909.
DOI:10.1080/09500782.2013.786268.

Thanasoulas, D. (2000). What is learner autonomy and how can it be fostered?
The Internet TESL Journal, 6 (11), 37-48. Available at:
http://iteslj.org/Articles/Thanasoulas-Autonomy.html.

Yasamin, M., & Sohail, A. (2018). Socio-cultural barriers in promoting learner
autonomy in Pakistani universities: English teachers’ beliefs. Cogent Education,
5(1), 1-12. https://doi.org/10.1080/2331186X.2018.1501888.

Yukselir, C., & Ozer, O. (2022). EFL learners’ views on learner autonomy and
foreign language anxiety. Acuity: Journal of English Language Pedagogy,
Literature, and Culture, 7(2), 248-263. DOI: 10.35974/acuity. v7i2.2824

roadle

e Claaladl 8 4 3l Al saleiia Lggad 5o Al (330 gadl & Canide o3 Al 3 o Al 5l o2a
Jslall (e 5 #1581 ) Wl Al jall Gangdy sl pall daaadll 2 A Ghanill oy i e Janll
IS e 2 alasy Al sy (e VT LS R s Gl sl da dga sal duuliall
Adalgll s gl clipall Aaf s aladinly A il 5 )

ol Gy Adaada) S degliall 5 dakaiall 4l LR dul ol Crardiul GUL aan (2l
Agaglarill 5 40 ) g Al Gl 3 Lay il e jae Calias laagaad &5 ) cobaaillé i al)
) 5yl Hall Qi) LA Caanil) g i 2 ae Ul Je i o LeilSaly ) dpelaiaY)
e el sa) dal e Linlles Taaal Lo 555 Galsall o3 o Clatll duia Jla ) Uia
sl ) Jaadll s daiiall g daalil) Zisladll

(baal) dgial 43S 4 5lasyl Bl ol ) Jiadl) £ la Daladl) g 5 e daliva) Sl
Al B alatic oJ glal)

[v7,i3, 2024] 108



5MEJER Soran University | Twejer | Volume:7, Issue:4, Jan 2025 aial

A 5
Sled Solsa s S il Soo dliaty ja gl S LSGlin (Swoptul s ogtul s adl
Pl S8e35 5 stwd SLia SO S sstses phissstssy OB U shlas
et 4 g5, Glas slad S (godwesly ol sues 4Se a3 63 Las g yda Jal gy (g8 yeadl
ssaota d (5l Sleh (5lsA s V1 Gudsds adip OLLEAE S48 S0 S ey
3 oSl ol (SuSG alua S @ 050K (ola50 sas3000 5 wealh sl
SEE ) df S an 4So e g (ol e s0a SIS Glutide 5 Lassda oy it
oS 4 el Gu S asle wal e 5 @OLS e SeSsle
sole oty Gl S planiiues S ol Kl 8 @Soganin g SlSdalads jou
lges &S SOV 5 oot (wdSSE (a3 Gl o3lba nlSe)l ke
Jalss ogsosad GlAl SlSe55,n SoSiadina Hdad cmda Lo gyl
Grettets 50 Hws GLolad S ot ly Soptuing  Slaalaisjen Lasg s
SO A s suaSes cada Las g i oy dodlicud s 948 Hdwds Gusally 5 oS Hdws s
RIS IS s ol g soyeudd (SolAl AlKe5 55 Slasladd JAaddeds Lo SHaws )ln

Dlaeda

(ol oled Sey S (U oot A GuSead (o35, OSeSe e L
‘AOJJJ Ls_.tLo:) &‘J‘J.A‘)éé ¢C)ls¢‘)4.4.ub‘)l% ‘le‘t:s‘)lild\j

[v7, i3, 2024] 109



