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Abstract 

This study has been conducted to explore a number of social 

factors impacting students' language learning fluency in secondary 

and preparatory public schools of the Iraqi Kurdistan Region. The 

aim of this study is to find the influences of socioeconomic status 

(SES), social factors on students' English language in the Region. 

The factors included for this study are social class, geographic 

residence, economy and religion. In the context of the Iraq-

Kurdistan region, there has been a lack of concern with the macro 

level in learning a language. The issue is that some external factors 

seem to affect students' language proficiency. Such factors could 

hinder or pave the way for students to communicate a foreign or 

second language effectively. A survey was used for gathering 

information. Participants in the study were from grades 7, 8, 10 and 

11 of public schools. The participants' English language mean 

scores were obtained for one year of academic performance, which 

was calculated by utilising SPSS, version 25. The students' scores 

were from the official tests for one year given by the school 

teachers and national exit exams taken in the Region. The findings 

show that socioeconomic status has the most influence on students' 

language proficiency. The conclusions reveal that there was a 

significant correlation between the students' mean score obtained 

and their social class, residential area and family income. This 

study consists of four sections. Apart from the introduction, section 

one which introduces the conceptual framework of social factors, 

including defining the key terms of classes. Section two presents 

the methods and tools that were used for gathering the data, while 

section three presents the data and findings as well as discussion. 

Section four summarises the main findings, presents conclusions 

and discusses implications. 
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The Impact of Socioeconomic Factors on Students' L2 

Development in Kurdistan Region 

Introduction  

Under the sociolinguistic theory, language exists on two levels. 

First, on the micro-level, language is defined as a system of facts 

that are rule-governed; this level is controlled by rules only, e.g. 

phonology, morphology and syntax. Second, language on the 

macro level involves different modes of communication, namely 

auditory (speaking and listening) and gesture (non-verbal 

communication). Factors such as health and physical development 

can influence language; for example, an illness may hinder 

Learning (Mooney and Evans, 2015). In addition to illness, 

socioeconomic environment, age, gender, social class, and the 

literacy of those in the household can also influence second 

language learning. The term social is defined as any kind of 

possessions that a person has or that change their behaviour, 

circumstances and attitudes. The change of behaviour or lifestyle 

could either be positive or negative; it depends on individuals' 

circumstances and social backgrounds where they come from. 

However, factors, as mentioned above, can be understood as things 

or statuses that are derived from society's culture, including family, 

religion, power and wealth, which influences learners to learn a 

language. For instance, English as a second or foreign language can 
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assist learners in thinking, reflecting and also acting in more 

confident ways (Walliman, 2011). Therefore, many of the problems 

could be considered outside of school contexts such as learners' 

family, income, parents' level of education, social class as some 

students in different hierarchies of society learn languages better 

than others. 

In the context of the Iraq-Kurdistan region, there has been a 

lack of concern with the macro level in learning. This academic 

study focused on determining whether or not social factors impact 

participants who come from various socioeconomic and cultural 

backgrounds while they were studying. The aim of this paper is to 

investigate the impact of socioeconomic status, geographical 

residence, gender, religion, age and social order /class of learning a 

second language in three different districts of the cosmopolitan city 

of Erbil – namely its suburbs of Soran, Rwanduz and Mergasour. 

The objective of this empirical study is to reveal whether layers of 

society affect students' language learning in the public schools of 

the Iraqi Kurdistan Region.  

In this study, a quantitative method was adopted for data 

collection.  A survey was used for gathering information from 

students, grades 7, 8, 10 and 11 of KRG schools participated in the 

survey. The participants' English language mean score for one 

academic year was calculated by utilising SPSS, version 25, t-test 

and one-way ANOVA comparing the participants' responses with 

their grades obtained from their English language tests. The 

findings indicated significant correlations between higher test 

scores and social classes and the area where participants live. 

However, there was insufficient evidence to indicate that religious 

affiliation affects students' achievement in L2 proficiency. 
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This study adopted deductive methods for testing a particular 

hypothesis and answering the research questions as follows: 

1. How and why do social factors (such as class, family 

environment, wealth, gender, age, geography, etc.) affect English 

language learning in Kurdistan? 

2. Do the upper-class people in Kurdistan have a better chance 

of being fluent in their use of the English language?  

 Having a reasonable hypothesis helps the researchers to 

validate research actions and know whether the assumption is right 

or wrong. The researchers will test the following null hypotheses: 

1. The social class has no influence on students' language 

learning in Kurdish society. 

2. There is no difference between students from a wealthy family 

and students from a low-income family in English language 

learning. 

Section one: Social factors-related research  

The concept of the social factor of this part of the study shows 

the existence of social variables. Each social factor is described to 

know how variable could potentially affect language learning.   

1.1. Description of social factors and their possible effect on L2 

learning   

The factors are categorised into internal and external factors. 

The internal factors will not be the focus of this study, as they are 

not relevant to this research. External factors usually refer to social 
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factors such as age, economy, gender, social classes, race, ethnic 

identity, culture, religion, politics, geography, power and context 

(Davies and Catherine, 2004). Social factors are considered as 

conditions of such things that have an impact on individuals' 

learning development or change their behaviour and attitude 

towards Learning (Hou, 2015). Everyone cannot deny the reality 

that one has evolved within society. The social factors in a situation 

have an influence on L2 learning processes; therefore, people may 

be keen to know whether these factors interactively or separately 

affect learning.  

1.2. Social classes  

The term "socioeconomic status" (SES) refers to all aspects of 

family wealth, family size and level of education, as well as job 

prestige. This term also includes stratification, which refers to 

social classes of certain groups of people within a hierarchy of 

society. The social class/order indicates that each group has a 

different level, in addition to different levels within each group of 

social status in society (Ellis, 1994). In other words, social class is 

a layer of society which is categorised by a certain number of social 

variables mainly, economics, power, job prestige and language use. 

Trudgill (2000) pointed out that the term "stratification" is used to 

classify groups of people according to their power, economic 

status, position and education. According to Trudgill's study, there 

are five groups of classes: middle-middle class (MMC), upper 

working class (UWC), middle working class (MWC), lower 

working class (LWC), and lower middle class (LMC). However, 

the social orders are generally divided into three main groups, 

namely higher class, middle class and lower class and they are 

determined by the criteria of income, level of education, job 

prestige and position in society (Ellis, 1994; Hou, 2015).  
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1.3. Economic factor  

A great deal of literature has been written about economics, 

which in the 21st century seems to be the basis for every step in 

life. Economic factors have been defined as one's possession of 

money, a house and income. According to Maslow (1943, cited in 

Salameh, 2014), economics is merely a factor that contributes to 

happiness and enhances education and motivation among 

individuals in society. According to Maslow's theory, economics is 

a factor that involves having safety, and the fulfilment of basic 

needs such as food; it, therefore, helps people to reach their goals. 

It is seen as a factor in society that enhances learning.  However, it 

must be pointed out that this does not mean that people from poor 

economic backgrounds will always do less well than children from 

good or affluent financial conditions.   

1.4. The parental level of education  

Family or home literacy is defined as the parental tendency 

towards learning. There has been a strong correlation between the 

parents' level of education and that of their children, as parental 

literacy enhances children's Learning (Meng, 2015). This is 

because the child is motivated to learn the same language. Family 

is biological; it refers to biological relatives and is the first and 

primary social relationship which a child begins to learn. The 

family consists of members such as parents and children, where 

parents can play a fundamental role in influencing their offspring's 

learning behaviour. However, single-parent families may also have 

an effect on learning; this is because children with single parents 

tend to learn less well than those with two parents, as they usually 

imitate their parents (De Serf, 2002).  Parental level of education is 

linked to second language learning, especially in the early ages, 
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because it is a parent (especially the mother) who spends the most 

time with a child (Baharudin, and Luster, 1998).  

1.5. The Impact of Residential Area on Learning  

Another factor that influences learning is geographical 

remoteness. Geographical factor refers to people living and 

residing in different location types such as towns, rural areas and 

cities. People in urban areas can be understood as belonging to a 

kind of social stratification where knowledge is based on social 

orders in terms of recognition or relationships (Schmitt, 2010). 

Putting it differently, a person in a rural area is regarded as poor in 

their education, language and prosperity. Moreover, people who 

live in rural areas may hardly have access to deep learning (Meng, 

2015) learning and resources, or to people from different cultural 

backgrounds. According to Bell (2006), demographic distribution 

has a great impact on both language use and language learning. 

There is a strong relationship between where people live in the 

world and learning a language.  

1.6. The Age Factor  

A number of researchers have viewed age as a critical factor in 

learning, and it is also related to second language learning. Age or 

ageing is stages of life that people pass through it; throughout the 

life stages, individuals tend not to be the same in Learning 

(Mooney and Evans, 2015). Learning is affected by various factors, 

e.g. age groups have different influences on learning. A 

relationship has also been found between age and L2 learning. It is 

thought that older people tend to use and learn language differently 

from youngsters: young learners tend to learn foreign languages 

much faster, while older people are more concerned with learning 
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language rules (Krashen, 1982; Muhammed, 2017). Many 

researchers, for example, Ellis and Sinclair (1989), have reached 

the conclusion that children and older learners learn a language by 

performing in real situations and interacting with their peers to 

make sense when they are uncertain of the meaning. According to 

the aforementioned researchers, younger learners are more 

successful than older learners, as children can achieve more native-

like proficiency. 

1.7. The Factor of Gender in Learning  

Researches into gender differences in learning began in the 

1970s and 1980s. Studies were undertaken to discover the learning 

differences between women and men, as the starting point for 

empirical investigations. Gender inequality has long been a subject 

of sociolinguistics; it has been defined as the variations between 

males and females, as the latter has been socially constructed in 

language learning and language use (Subrahmanian, 2005). 

Undeniably, the inequality of gender may affect and hinder 

learning, and gender may influence and become part of one's 

identity when it is socially constructed. The other social factor is 

gender itself, which can also affect language learning. Hou (2015) 

believes that gender has a great role in learning a second language: 

for example, female students use affective strategy more than 

males. A correlation has been found between genders and learning, 

which is related to social and cultural factors (Davies and 

Catherine, 2004; Cameron, 2005; Holmes, 2013). It should be 

understood as to whether religion and ideology affect gender in 

learning language differently.   
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1.8. The Factors of Religion, Politics in Learning 

Religious affiliation refers to an individual's acceptance of 

beliefs and faith (Shiraev and Levy, 2014). Beliefs and values can 

often influence the way humans learn and use language; in 

particular, when religion is used politically to impose an 

ideological basis on the process of learning.   In terms of politics, it 

has long been studied in various disciplines, in the form of political 

science; and it continues to receive great attention in people's 

everyday life. Despite the multidisciplinary nature of the previous 

research, language and politics are not separated; they are 

intertwined (Giddens, 1984, cited in Gelabert, 2004; Fishman, 

2006). Sociolinguists have closely observed the relationship 

between language and politics, as they have an impact on social 

orders. There has been a growing amount of research on the 

importance of actual language when used in an appropriate context: 

for instance, speech, conversation, and various styles of political 

discourse. 

Section two: Methodology and Research Design 

This section explains how research was carried out for this 

study. It looks at the research design, population, sample, validity, 

reliability, data collection and data analysis. It presents statistical 

description and procedures as well as the requirements of data 

collection in three different areas in Kurdistan Region of Iraq. 

2.1. Target Population 

The target population is defined as total number of participants 

needed to enhance research validity (Golshan, 2018). The target 

population of this study was the majority Kurdish learners of 
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English language in 21 secondary and high schools in Erbil and its 

suburban districts in the Iraqi Kurdistan region. The 21 schools 

were divided into three types and three different regions. Over half 

of twenty-one schools are located in the capital city of Erbil. Each 

of the schools is located in different areas of the city. The other 

selected schools are located in the rural and town areas. The 

respondents of the study belong to grades 7, 8, 10 and 11. The 

participants were selected randomly and have various levels of 

English language proficiency. Moreover, the total sample consists 

of 600 participants and students aged 12–19 years.  

2.2. Data Collection Instruments  

In this empirical research, a quantitative method is used for 

obtaining data. The instruments utilised can be determined from the 

survey, tests and observations. The acceptance of tools has level of 

reliability and validity which is in line with the research content 

and purposes. 

2.3. Questionnaire  

Questionnaire, as one of the most common tools used among 

researchers, is very popular for collecting empirical data. The 

rationale for utilising a questionnaire includes its ability to obtain 

reliable data; there is no hardship in its use; and it has a lower cost 

(Golshan, 2018).  

2.4. Validity 

The validity of a questionnaire is determined by how content 

and questions are measured and what they are estimated to be. The 

content validity is the degree to which data can be collected using a 

particular instrument. Golshan (2018) points out that validity refers 
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to external results of the research that could be generalised to 

people. Generalising to people is called population validity and 

generalisation to other things is called natural validity; therefore, 

this study may apply to all people in all situations in the Iraqi 

Kurdistan Region. 

2.5. Reliability 

For testing a hypothesis, reliability plays an important role and 

it is critical for any research. For quantitative research, reliability is 

the extent to which results are consistent over time and are an 

accurate representation of the total population under study 

(Golafshani, 2003). The items of the tools are reliable because the 

three tools are reliable: they are designed to gain the same result in 

the same time. That is to say, the tools are constructed, 

administered and concluded in the same way. Secondly, many of 

the items or variables that have the same purpose of all three tools 

are repeated. The reliability coefficient of the students' 

questionnaire has been scored 0.643 by applying Cronbach's Alpha. 

Accordingly, the statistical Package for Social Sciences (SPSS) 

Cronbach's Alpha values for all the student survey scales is 0.643 > 

0.60, it is observed that all the values are greater than 0.60. 

Consequently, the scale method applied for data collection could 

remain reliable. 

2.6. Variability of the questionnaire  

According to Golshan (2018) and Walliman (2011), there are 

three sorts of variation: independent variation, dependent variation 

and moderate variation. The independent variation is often called 

the treatment variable. For example, the effects of the economy 

may influence language learning; whereas a dependent variable is a 
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kind of variation that indicates the learner's post-test score, which is 

generally known as the outcome variable. The moderate variable 

refers to the variable that moderates the effect of the independent 

variable; such as the effect of gender on learning. Social factors are 

independent variables which have a direct or indirect effect, while 

the dependent variable is the score obtained from language learning 

development as measured through tests and post-tests. 

2.7. Ethical considerations 

The researcher requested official permission from both the 

Ministries of Higher Education and Education of Kurdistan Region 

of Iraq. Since the purpose of the research was well illustrated, the 

government officials immediately provided official permission 

letters to all the state schools to assist the researcher in facilitating 

the study. Then the researchers submitted a consent form to all 

participants to agree and sign. The researchers met the principals 

and assistant principals of the selected schools in Erbil and its 

suburbs and then requested information needed for the research 

purposes. The researchers assured them that this work is academic 

and would serve the people in the Region. A formal consent form 

protocol was presented and signed by the school principal and 

students for the purpose of this research study.  

Section three: Presentations of Data Analysis, Findings and 

Discussions  

This section provides details on the outcomes of the various 

analyses conducted on data collected for this study. It begins with a 

focus on the main findings determined by utilising statistical 

programs. The analysis will determine how socioeconomic status 

and social classes affect ones' language development. Regarding 
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this, all variables would be analysed and compared to the Mean by 

utilising t-test for two independent samples and f-test for more.  

3.1. Age Groups  

As visualised in the figure below, the age-range of the vast 

majority of students who took part in this study was between 

sixteen and seventeen years old, which is about 41% of students 

were from age 16-17, but only 7.2% of students were from age 18-

19. This range may be due to students' failure to pass to the next 

level. The percentage of students aged 14-15 who participated in 

the study is 29.0%. Only 23.0% of students were ages 12-13 years, 

as seen in Figure1. 

 

                  

The results of the ANOVA test showed a significant difference 

between the score of student age groups. The results are presented 

in Table 1.  
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A one-way ANOVA test was administered to analyse 

variances concerning the impact of age on echelons of learning 

English as a second language. The respondents were divided into 

four different groups according to their age (Group1:12-13years, 

Group2:14-15, Group3:16-17 and Group4: 18-19 years.). As is 

apparent, there was a statistically significant difference at the p-

value =0.000, which is less than 0.05 in the scores for the four 

groups. Despite statistical significances, the actual difference in 

mean score between four groups is quite different. The score means 

for Group1:(M =84.26, with an Std. =13.634) was significantly 

different from Group2(M=82.68, with Std.= 14.153), which was 

significantly different from Group 3(M=75.52, Std.=14.067), which 

was different from the Group4(M=66.40, with an Std.= 15.691). 

The total participants were 600 with an overall score (mean) of 

78.96 with a standard deviation of 14.997.  Interestingly, the 

statistical evidence, as shown in table1, demonstrates that age 

affects language learning. This means that early age is more 
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important than older age for learning English as a second language 

in the context of the Kurdistan region.  

 

3.2. The Impact of Gender on English Language Learning     

Participants were asked to indicate their gender, as shown in 

Figure2: 

 

It is seen that the number of female respondents is greater than 

male respondents, although there is not a huge difference between 

them. This difference did not influence the overall results. Table 2 

shows the results of gender in learning the English language. 
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  An independent-sample t-test was administered to compare 

the participants' scores based on gender. The results showed a 

significant difference in scores between males and females as such, 

for males (M= 76.62, with an Std. 14.855) while females 

(M=81.08, with an Std. 14.831, T; =3.67, P= 0.000≤ (α) 0.05). The 

magnitude of the differences is in the means 78.96, with a total 

standard deviation 14.997. The table above focused on gender to 

see whether gender impacts students' English language learning. 

According to the statistical analysis, there is a significant difference 

in scores based on gender means; gender does affect students' 

second language learning as females perform better than males.   

3.3. Students' Grade Level of Study  

Similarly, respondents were asked to indicate their level of 

study. Figure 3 shows the participants' level of study at School. 
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The above chart displays those students in four different school 

grades. Grades seven and eight are basic schools, while grades ten 

and eleven are considered post-secondary schools. As one can 

notice from the above chart, grades 7 and 8 participated less than 

grades 10 and 11, which is about 33% who participated in the 

study, but only 16.33% from grade 8 which is more than grade 7 

but this is not a case. As for grade 10 and 1l, they are almost 

similar.  The highest rate of participation was in grade 10. Yet, the 

difference between participation and their level of study is 

understandable in age and level of study. The researcher seeks to 

know whether the level of study of students affects their second 

language learning. The table below illustrates how the level of 

participants' study affects their language learning.  
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The table above suggests that there is a significant difference 

between students' level of study and the score achievement in 

English language, based on one-way ANOVA f-test used to 

compare the students' mean to their level of study.  The comparison 

made between one-way ANOVA f-test used is equal to 9.205 with 

P-value=0.000, which is less than Alpha (0.05). That means, there 

is a statistically significant difference between students' mean score 

and levels of study. The number of students who took part in the 

study in grade seven is 96; grade eight is 98, grade ten 205 is while 

grade eleven is only 201. Statistically, the data found that students 

in grade seven scored higher than other grades in the level of 

English language learning. The results presented in table 3 show 

that there is a statistically significant difference between the 

students' level of study and the mean score.  

Accordingly, younger learners at schools recorded the highest 

level of learning language achievement.  It seems that more effort 
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has been given by grades 7 and 8 than grades 10 and 11 in the 

public schools of the Region. 

3.4. Effects of Religion Belief Affiliation on English Language 

learning   

 

 

According to the aforementioned figure, a vast majority of 

responders were Muslim which is about 96% of all participants 

while Christian participants were only 3%, whereas others. There 

were no Yazidi participants, and half percent belonged to other 

religious groups. The results of students' religion have been 

calculated statistically to determine whether religious affiliation has 

any significant influence on learning a second language. The 

findings are revealed in the table below.  
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Based on the f-test, which was administered statistically, the f-

test is equal to 1.286 and P-value 0.277, which is greater than 

Alpha (0.05). The total participants mean score is equal to 78.95, 

with an Std.  15.009, P-value 0.277 > Alpha.  Thus, results found 

that religion has no impact on students' English language learning 

and development. 

 3.4. Effects of Residential Area on Students a L2  

As for the residential area, students were asked to indicate their 

locations, as shown in the Figure5: 
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According to the chart above, 70% of respondents were from a 

cosmopolitan city, while about 16% of students were from towns 

and nearly 13% were from rural areas. The rationale behind a larger 

number of participants being chosen from a city was due to larger 

populations.  The statistical results are presented in the given table 

to see to what extent residential area affect students English 

language learning.  
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As one can notice from the table above, there is a significant 

difference between where students live and their level of English 

language attainment. The response of students was analysed in a 

way that f-test ANOVA was administered which is equal to 5.728, 

and P-value is 0.003. This means that P-value is smaller than Alpha 

0.05 with total participants (M 78.96 and with an Std. 14.997). This 

indicates that there is a valuable difference between students' 

obtained score and where they live. According to the statistics, the 

mean score of students who reside in a city is 80.23 with a standard 

deviation 15.222, which is higher than students who reside in a 

town or rural areas. Results indicate that participants from towns 

achieved a mean score of 75.29 with a standard deviation 13.364 

which is less than students' mean score in a village as their mean 

score was 76.16 with a standard deviation 14.647.  Based on the 

findings, learners who reside in a metropolitan city have a better 

opportunity or "results" in language learning than those who reside 

in a town and village. Results in the aforementioned table indicate 

that participants from the study who reside in a rural setting scored 
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slightly higher mean score than those who reside in a town.  

Amazingly, the reason could be that students who reside in a 

village may have more opportunity to take part in class 

communication as they may have a smaller class size in the School 

comparing to those who reside in a town, but participants from the 

metropolitan city may have better opportunities to communicate 

with foreigners from different cultures which enhances language 

fluency. Students from metropolitan areas may also have more 

experienced teachers compared to town and villages.  

3.2.1. Measuring Socioeconomic Status  

Participants were asked to indicate their financial 

circumstances, to see how it influences students' language learning. 

Their responses were analysed by using independent t-test as 

shown in the table below: 

 

T-test was conducted to evaluate whether or not students have 

a study room and how this may impact their language learning. The 

data analysis found that there is a significant difference between 
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students' mean score and their study room. The independent sample 

t-test used is equal to 2.214, and P-value was 0.027, which is less 

than Alpha (0.05). This means that students who have their own 

room for study significantly affects their English language learning. 

As one can notice from the table above, 451 out of 600 participants 

responded: "Yes" (M= 79.73, with an Std.=14.507) compared to 

149 out of 600 responded" (M=76.60 with an Std.=16.217). It can 

be said that having a quiet atmosphere and comfortable room 

enhances learning English as a second language.  

 

According to the data in the table above, there is a significant 

correlation in students' mean scores in relation to family income. 

The ANOVA f-test which was equal to 7.619 with a P-value 0.000, 

which was less than 0.05 Alpha, therefore the difference is 

statistically important. To further illustrate the statistics, results 

show that participants from a family who received 1,500,001-

2,000,000 scored the highest (M= 86.72m with an Std.=12.092) 
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was different from all the categories. Respondents who selected 

2,000,000-and more with (M=86.67 with an Std. 14.460) was 

significantly different from the family who received 1,000,001-

1,500,000 with an (M=78.06 with an Std. =14.993), this was also 

different statistically from the family income with 500,001-

1,000,000 (M=77.89. Std.=13.768), and it was significantly 

different from the family income with200,000-500,000 (M=75.17, 

with an Std. 15.164). This means that the income the parents 

received per month is an important factor that affected student 

language learning achievement. In fact, 55 participants out of 600 

did not respond to the item due to their lack of information about 

their parents' income or their reluctance to answer the questions.   

 

According to the above table, results revealed that there was a 

significant difference between participants obtained score and their 

social classes. For analysis, one-way ANOVA f-test used is equal 

to 45.802 with a P-value 0.000, which is less than 0.05 Alpha with 

the total participants (M=78.96 with an Std.=14.997). To further 

illustrate, the classes were divided into three groups. Group 1: 
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Higher Class with (M=88.10 with an Std.=11.331), Group 2: 

Middle Class (M=79.69. with an Std.=14.450), Group 3: Lower 

Class (M=71.93, with an Std.=14.997). The results show that social 

class is a significant factor in students' English language learning.  

3.6. Determining Students' Social Class 

The participants were asked to indicate their parents' level of 

education, occupation, family properties and earnings. This was 

examined in three different items of the questionnaire. For each 

variable, one-way ANOVA was tested to see its effects on L2.   

3.7. Presenting Level of Father's Education 

 

As can be seen from the table above, one-way analysis of 

variances indicates that there is a significant difference in a father's 

level of education and a student's mean scores obtained. The 

father's level of education was divided into five levels. Level 1: 
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University, Level 2: Institute, Level 3: High School, Level 4: Basic 

School and Level 5: Did not attend School. As Table 9 shows, there 

is a significant difference between the participants' mean score and 

the level of their fathers' education. F-test was used, which is equal 

to 20.339 with a P-value is 0.000 ≤ , which is less than 0.05 (P-

value ≤ α). Therefore, there was a highly significant statistical 

difference seen in the above table for all levels with the overall 

mean levels: (M=79.06 with an Std.=14.845). The mean score for 

Level 1(M=86.92, with an Std.=13.477), is significantly different 

from Level 2 (M=85.12, with Std.= 11.616). The Level 3 

(M=78.72, with an Std.=14.617) is statistically very different from 

Level 4 (M=75.31, with an Std.=14.063). This is also a significant 

difference from Level 5 (M=79.06, with an Std.=14.661). 

However, 16 out of 600 respondents did not answer the question. 

The results obtained from the preliminary statistical analysis of 

father's level of education as presented in the above table indicates 

that it has the most influence on students' language learning and 

development.  

3.8. Presenting Level of Mother's Education  

To investigate whether mothers' level of education affects 

students' development English language, the table below illustrates 

the results.  
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The One-way ANOVA f-test was used to analyse the data 

obtained from the participants of this study. As can be seen, the 

statistical analysis revealed that there was a highly significant 

difference between the level of mothers' education and students' 

mean scores. According to the above table, there is a significant 

difference between students' obtained scores and their mothers' 

level of education as it is clear that f-test used which is equal to 

26.197 with a P-value 0.000 which is less than the value of Alfa 

(0.05), for that reason the difference is statistically significant.  The 

mother's level of education was divided into five levels. The Level 

1: University (M=90.12, with an Std.= 10.146) which was 

significantly different from Level 2: Institute (M=85.28, with a 

Std.=14.131) which was statistically different from the Level 3: 

Higher School (M=81.67, with an Std.=13.386) which was 

significantly different from Level 4: Basic School (M=78.22, with 

an Std.=14.882) which was also significantly different from the 

Level 5: Did not attend School (M=72.90, with an Std. 13.955). 
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Seven of the participants failed to answer the question which did 

not affect the overall results since f-test used which is equal to 

26.197 with a P-value 00.000 which is less than the value of Alpha 

(0.05). For that reason, the difference is highly significant 

statistically.   

Based on the statistical analysis, the level of the mothers' 

education significantly impacts the participants' language learning. 

When considering whether the mothers' or fathers' level of 

education has more impact on students' language learning, it is 

indicated that a mothers' level of education has more impact. The 

analysis shows that students with a university-graduate mother 

score about 4% greater than students with a university-graduate 

father. This means that mothers' level of education significantly 

influences children's language development. The data shows that 

the higher the level of parents' education, the language learning and 

school performance of their students are better. The reason could 

be that parents with good command of English could perhaps 

communicate in English with their children and can also share their 

educational experiences with their children.   
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3.9. Father's Occupation Impact on English Language 

Learning    

 

 

Statistics of one-way ANOVA F-test was reported to compare 

fathers' occupations to students' mean score. The results showed 

that there was a very significant difference between fathers' type of 

profession and students' obtained mean score in English language 

learning since the f-test utilised is equal to 5.156 with a P-value is 

0.000 which is less than Alpha (0.05). This is with total 

respondents' (M= 79.01 with an Std. 14.862). Therefore, the 

difference is statistically critical.   
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To further elucidate, the father's occupations were placed into 

ten groups based on the highest mean score, respectively. Group 1: 

Engineer (M= 93.13, with a Std. 6.283), Group 2: Teacher (M= 

85.73, with a Std.= 11.691), Group 3: Lawyer (M=84.83, with a 

Std. 17.702), Group 4: Farmer (M= 83.00, with a Std.= 19.799), 

Group 5: Businessman (M=81.86 with a Std. 15.201), Group 6: 

Doctors (M=81.86 with a Std.=16.638), Group 7: Government 

Employee (M=78.00, with an Std.=16.082),  Group 8: Jobless 

(M=76.63, with an Std.=16.256), Group 9: Peshmerga 

(M=76.41with an Std.= 12.515), the Group 10:  Other Specify ( 

M=76.63, with an Std. 15.187). However, 19 out of 600 

respondents did not answer this question but did not affect the 

overall results. 

 From the analysis in the table, it is clear that the occupation of 

fathers affects students' learning of English language at public 

schools. The most influential job which has the most impact on 

language learning is the fathers' occupation, "engineer", a relatively 

prestigious job.  

3.10. Mother's Occupation Affects English Language 

Learning    

A similar question was asked to find out how mothers' jobs 

impact their children in learning the English language. The finding 

illustrates in the table below: 
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One-way ANOVA F-test was used to analyse the data above to 

determine how mothers' occupations impact their children's English 

language development. It is obvious from the data above that the 

variance indicates there was a significant correlation in participants' 

mean score when scores were grouped by mothers' occupations 

(M= 78.99, with Std.=14.941). According to the aforementioned 

table, f- test used is 6.428 with a P-value=0.000 which is less than 

Alpha (0.05). Consequently, a significant difference is seen.   

The data in Table 12 was also grouped into nine different 

groups based on the higher mean score obtained by students in 

English language during the study. As one can see the following 

scores were achieved: Group 1: Engineer (M=94.22, with a 
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Std.=7.396), Group 2: Lawyer (M= 88.33, with a Std,= 4.933), 

Group 3: Teacher (M= 86.60, with a Std. 13.251), Group 4:  

Doctors (M=86.79, with a St.d=15.542), Group 5: Farmer 

(M=81.00), Group 6: Government Employee (M=79.92, with a 

Std.=15.037), Group 7:  Jobless (M=76.79, with a Std.=14.519), 

Group 8:Other Specify (M=75.81 with a Std.= 16.548), Group 9: 

Businesswoman (M=73.38 with a Std. =16.548).  

Results show that mothers' occupations have significant 

influence on their children's English language learning. Based on 

the data above, mothers with an engineering career, scored on the 

highest level as compared to mothers with a business career which 

has the least influence on their children's English language learning 

in public schools. The results are surprising, the jobless mother 

might spend more time with their children and they have more 

opportunity to stay at home. This means that mother who does not 

have any a job outside  home are more available compared to 

mothers who have their own business.  

3.2.3 Discussion 

Based on the research findings, it can be said that children 

from lower socioeconomic backgrounds compared to higher 

socioeconomic backgrounds seem to learn a language poorly, 

whereas children from wealthy families tend to learn a second 

language better and speak more fluently. The reason could be that 

learners with economic background are more likely happier than 

those with less financial advantages. Students from upper classes 

are more likely to be more knowledgeable when they come to 

school, as they may have had more past experience of learning than 

those from the lower classes. The higher classes' prior learning 

experience can enable them to perform their activities and tasks 
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more quickly; therefore, economic factors can affect students' 

mental satisfaction. Moreover, learners whose parents had 

completed higher education performed better academically. 

Obviously, when a person has a higher level of education and is 

wealthy, they may speak quite differently from someone in a lower 

position, such as working in a factory. Thus, the distinction can be 

noticed in their language learning ability, word choice, and their 

foreign-language speaking fluency.   

A professional parent is more likely to be able to allocate more 

means of education and has more influence on students' plans and 

time management. It should be noted that all factors have an 

independent influence on students' second language learning. For 

example, the socioeconomic status of students can play a vital role 

in learning a language fluently. This has also been confirmed by a 

number of researchers such as Salameh, (2012) and Hou, 2015) 

indicating that higher socioeconomic status has a positive influence 

on students to learn a language since more needs of students, such 

as travelling to communicate with native speakers, can be met. 

Educated parents are better equipped to communicate with their 

children and inquire about their academic work, activities and 

tasks.    

On the other hand, poor socioeconomic status may lead to poor 

academic performance in many situations.  The economically 

disadvantaged parents tend to be less able to manage to pay for 

resources of quality education. Having a reasonable hypothesis 

helps the researcher to validate research actions and know whether 

the assumption is correct. In reply to the null hypotheses, the first 

hypothesis is rejected because social classes have been found to 

make a difference in language learning. Indeed, based on the 

empirical evidence found in this study, there has been a 
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relationship between student's social class and their grades obtained 

from a school in a way in which those students in higher classes 

tend to have the time, resources and space to set aside for second 

language learning. As the results found, they tend to learn faster 

than those in the lower classes since they have difficulty with more 

basic needs. Gender and age groups can also make a difference in 

learning the language.  Younger children can learn faster than older 

learners and females have been found to learn a language better 

than males. However, religious affiliation has not made a 

difference in learning a second language. Unexpectedly, results are 

surprising because Muslim believers believe that people should 

learn more than one language, for example, Arabic as it is the 

language of Holy Quran. Despite that, when one wants to convert 

their religion need to learn the religious language and these kinds 

of people tend to cleverer than the other people to learn a language 

linguistically. Hence, the second hypothesis was also rejected.  

As mentioned previously, social factors can be regarded as 

"outside factors" in determining one's success at language learning. 

Social factors associate the students' social and socioeconomic 

background with their academic achievement. Most of the factors 

can be considered outside the control of the students. So, the results 

reveal that learning another language is not an easy achievement. It 

requires a considerable investment of resources. It can be pointed 

out that learning a second language is not totally dependent upon 

the students' willingness and their choice. Factors around them play 

a huge difference in students' success.     
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Section Four: Conclusions and Recommendations  

4.1. Conclusions  

This study has examined the most influential social factors on 

students' second language development. There are various social 

factors that exist outside of the school context, including social 

class, socioeconomic status, religion, gender, and age, level of 

study, power and financial status. The statistical program SPSS was 

utilised, and comparison was made in relation to students' obtained 

mean score via studying the English language in governmental 

schools and social factors in the Kurdistan Region of Iraq.  

The findings from the literature indicated that students' ability 

to become proficient in a second language is affected by various 

social factors. Each factor appeared independently, affects 

participants' ability to utilise the English language more effectively. 

Results from statistical analyses confirmed that students' social 

class is a strong indicator of the success of the study of the English 

language in the Iraqi Kurdistan Region. The findings indicate that 

family income, social class, parents' level of education; age and 

geography have a significant effect on ones' second language 

learning. Low income of the family is a major impediment to 

learning a second language. Students' language learning success 

can be related to socioeconomic factors such as residential area of 

parents. Parents' education and social classes were revealed to have 

the strongest correlations to students' language learning and 

achievement while parents with business or other jobs had the 

weakest effect on their children's language learning proficiency.  In 

other words, more educated parents appear to have more influence 

on their children's language achievement and their learning 

outcomes.   
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4.2. Recommendations  

This study highly recommends linguists, educators, and 

language policy makers to be aware of macro level factors as they 

impact learners of English language learning in Kurdistan. They 

should take the individual's background into account since the 

outside factors either hinder or enhance students' ability to learn 

English as a second or foreign language in the Region as there 

exists a great diversity among students in terms of culture, social 

class, gender, economy, family size and power.  Instructors should 

be aware that students' failure is not necessarily the result of their 

capacity for learning, but maybe the result of social factors beyond 

the students' control. The government should provide fees to 

students who live in harsh economic conditions. This paper has a 

number of limitations including obtaining recent resources for the 

research purposes. Therefore further research needs to be 

undertaken in the area of students' micro variables of language use 

in the school contexts to know how micro-level factors impact on 

students' language use and variations in public school contexts.   

 

 

 

 

 

 

 

 

 

 



 

 166                                             2٢2٢ بههاری  / 2 ژمارە  / ٣بهرگی   /توێژەر گۆڤاری 
 

 

List of References: 

 Baharudin, R. and Luster, T. (1998). Factors related to quality of 

the home environments and children's achievement. Journal of 

Family Issues, Vol.19(4), pp.375-403. 

 Bell, R. (2006). Sociolinguistics: goal approaches and problem. 

Blackwell Publishing.  

 Cameron, D. (2005). Language, gender, and sexuality: Current 

issues and new directions. Applied Linguistics, 26(4), pp.482-

502. 

 Crystal, D. (2003). Encyclopedia of the English Language. 

Cambridge University Press. 

 Davies, A. and Catherine, E. (2004).  The handbook of applied 

linguistics. Blackwell Publishing. 

 De Serf, M. (2002). The effects of family, social and 

background factors on children's educational attainment. Online, 

available at https://digitalcommons.iwu.edu/econ_honproj/8/ 

 [accessed 23 January, 2019]. 

 Ellis, G. and Sinclair, B. (1989). Learning to learn English: a 

course in learner training. Cambridge: Cambridge University 

Press. 

 Ellis, R. (1994). The Study of Second Language Acquisition. 

Oxford: Oxford University Press. 

https://digitalcommons.iwu.edu/econ_honproj/8/


 

 162                                             2٢2٢ بههاری  / 2 ژمارە  / ٣بهرگی   /توێژەر گۆڤاری 
 

 

 Farooq, M.S., Chaudhry, A.H., Shafiq, M. and Berhanu, G., 

2011. Factors affecting students' quality of academic 

performance: a case of secondary school level. Journal of 

quality and technology management, 7(2), pp.1-14. 

 Fishman, J.A. (2006). A decalogue of basic theoretical 

perspectives for sociology of language and 

religion. Explorations in the Sociology of Language and 

Religion, 20. 

 Gelabert, J.J. (2004). Pronominal and Spatio-temporal deixis in 

contemporary Spanish political discourse: a corpus-based 

pragmatic analysis. 

 Golafshani, N., 2003. Understanding reliability and validity in 

qualitative research. The qualitative report, 8(4), pp.597-607. 

 Golshan, M. (2018) Proposal and Thesis Writing Made Easy.  

Jungle.   

 Holmes, J. (2013). An Introduction to Sociolinguistics. Pearson 

Education Limited, England.  

 Hou, Y.J. (2015). An investigation of social factors in children's 

foreign language learning—a case study of Taiwanese 

elementary school students. Open Journal of Modern 

Linguistics, 5(02), p.105. 

 Krashen, S. (1982) Principle and Practice in Second Language 

Acquisition (1st ed). Oxford: Pergamon Press. 

 Lund, N., 2003. Language and thought. Routledge. 



 

 16٣                                             2٢2٢ بههاری  / 2 ژمارە  / ٣بهرگی   /توێژەر گۆڤاری 
 

 

 Meng, C. (2015). Home literacy environment and Head Start 

children's language development: The role of approaches to 

learning. Early Education and Development, 26(1), pp.106-124. 

 Mooney, A. and Evans, B. (2015). Language, society & power: 

An Introduction. 4
th

 edition. Routledge: London. 

 Muhammad, A.A. (2017). The Role of Age and Gender 

Differences in Language Learning: A Case Study on Kurdish 

EFL Learners. English Language, Literature & Culture, 2(5), 

p.74.  

 Mweti, J.M., 2013. Socioeconomic factors influencing student's 

academic performance in public secondary schools in Igembe 

South District, Kenya (Doctoral dissertation, University of 

Nairobi). 

 Rahman, A., 2014. The influence of social classes on language 

variations: a study on the people of Dhaka city (Doctoral 

dissertation, BRAC University). 

 Salameh, W. (2012). The Impact of Social and Economic 

Factors on Students' English Language Performance in EFL 

Classrooms in Dubai Public Secondary Schools (master's 

dissertation, The British University in Dubai (BUiD), Issued 

March 2012. Online available at   

http://bspace.buid.ac.ae/handle/1234/201 [Accessed January  

2018]. 

 Schmitt, N. (2010). An introduction to Applied linguistics. 2
nd

 

edition.  Cambridge University Press. 

http://bspace.buid.ac.ae/handle/1234/201


 

 166                                             2٢2٢ بههاری  / 2 ژمارە  / ٣بهرگی   /توێژەر گۆڤاری 
 

 

 Schumann, J.H. (1976). Social distance as a factor in second 

language acquisition. Language Learning, 26(1), pp.135-143. 

Available online  Available on  

https://eric.ed.gov/?id=EJ144810 [accessed 14 March  2019]. 

 Shiraev, E, and Levy, D. (2014). Cross-cultural Psychology, 5
th

 

edition. Pearson Education Limited, +U.K. 

 Subrahmanian, R. (2005). Gender equality in education: 

Definitions and measurements. International Journal of 

Educational Development, 25(4), pp.395-407. 

 Trudgill, P. (2000). SOCIOLINGUISTICS: An introduction to 

language and society. 4
th

 edition. Penguin Group. 

 Walliman, N. (2011) RESEARCH METHODS: THE BASICS. 

Routledge: London  

 

 

 

 

 

 

 

 

https://eric.ed.gov/?id=EJ144810


 

 165                                             2٢2٢ بههاری  / 2 ژمارە  / ٣بهرگی   /توێژەر گۆڤاری 
 

 

 :پ١ؼحە

ْەژێاااااك ٚب٠ٚیٍااااابٚی )َااااابقیگەقی ٞۆَااااابقە   ئۀ ْێُاااااۆڵیٛە٠ەیە، َاااااٝ
ثاۆ نێكثا٠١ٚی لٖابٚی ئیٛگٓیامی ْە ٞەقێٗای  َۆٖەڵاجییەَب٘ ْە واەق ي١جابثی

جیٍااٍ   َی ٠ەواهی اااا َااكؾاقییە، َااٝ یااٝ ٠ٜ ، ْێُۆڵیٛٝ ؾێااكاو( ؾایااٝ-١َقؾواحب٘
لۆقجاااكیٙ َبقیگەقییاااب٘   َۆٖەڵایەجییااابٚەی، َاااٝ  ؾەؼبجەواااەق ئە٠ ٞۆَااابقٜ

وەق نێكث٠١ٚی لٖبٚی ئیٛگٓیمی ٠ەٌ لٖبٚی ؾ٠٠ۀ، یب٘ لٖابٚی ثیابٚی ْە  ْٝ
.  ئە٠ نااااابَحەقە  یاااااٝ ی ٞەقێٗااااای ١َقؾواااااحب٘، ٞٝي١جبثؽااااابٚە گٍاااااحییەَبٚ
ق، ثاكیحییٙ  واٝ جٝ قٚصیب٘ ؼكا٠ٜ ؾا، واٝ یاٝ ٠ٜ ٔ ج١ێژیٛٝ َۆٖەڵایەجییبٚەی َە ْٝ

٠جی  ڵُااااٝ وااااحی شاااا١گكانی، ٞٝ ؾٜ ْە: چیٛاااای َااااۆٖەڵایەجی ي١جاااابثی، ؾ٠٠قٜ
جی اا ئبث٠١قی،  ئبوحی قۆٌٛجیكی ٠ پیٍە ٠ ثەقپكویبقێحی ؾایٍ  ڵایٝ َۆٖٝ

                                                 ثی، جەٖە٘،قەگەل، ٞێم ٠ ئبییٙ ٠ ١َْح٠١ق.                                                                                      ٠ ثب٠َی ي١جب

قٚصی  واٝ  ، َاٝ  ث٠١ٜ ٚاٝ  ٠ گكٚگیپێؿاٚاٝ ْە ٞەقێٗی ١َقؾوبٚی ؾێكاو، ئاٝ
ق نێكثاا٠١ٚی  وااٝ  ٚااٝ َٝ َب٘ َاابق ؾٜ جییااٝ ڵایٝ َۆٖٝ  ٘ ٞۆَاابقٜثااؿات، چااۆ  ٠ٜ ئااٝ

ئبواااحی شیاااب٠الی   ڵٍ ْااٝ ؼاااٝ  ٚاااؿێٍ ْااٝ ٞٝ  ، َاااٝ ٠ێؿایااٝ ْٝ  لٖااب٘.  َێٍاااەَٝ
ڵگبؾا،  پێااؿەچێث ثبٌااحك٠ ؼێكاجااك ْە٠اٚیحااك نێااكی لٖااب٘ ثااٙ. ٞەٚااؿێ  َۆٖااٝ

ناابَحەق َاابقؾەَەٚە وااەق نێكثاا٠١٘، ٠ەٌ: چیٛاای َااۆٖەڵایەجی، ثاابق٠٠ؾۆؼی 
٠اقی ؾایااٍ ٠ ثااب٠ٌ، ٌاا١ێٛی ٚیٍااحەشێج٠١٘ ٠  ی، ئبوااحی ؼ١یٛااؿٜئاابث٠١ق
واااحی شااا١گكانیی، َە ئەٖااابٚە ْە ؾەقە٠ەی ج١اٚااابی ي١جااابثییٙ ثاااۆ  ؾٜ ؾ٠٠قٜ

ٔ ٞۆَاابقاٚە قەٚااگە ؾەقنەجاای ي١جاابثی َااۆٚحكۆ  ٠  لاڵجاا٠١٘ ثەوااەقیبٚؿا. ئااٝ
لٖابٚێُی   ق ثٝ قێُی ثبي ٠ َبقیگٝ َٝ ثجێحە يىٝ  ی َٝ ٠ٜ ٘، ْٝ و٠١ٛقؾاق ثُٝ

            ئیٛگٓیمی(.                                                                                                                     یبٚی )ثە ٠١ٗٚٚٝث

ثااۆ َااۆَكؾٚە٠ەی ؾاجااب٠ لاٚیبقییەَااب٘، ٞەقؾ٠٠ قێجاابلی ْێُااۆڵیٛە٠ەی 
ْیىحی پێؿاچ٠١ٚە٠ە ٠ ثیٛایٙ ی قاپكوی ٠  قێگٝ  چەٚؿایەجی ٠ چۆٚبیەجی، ْٝ

٠ وەقٚصؿا٘ ْە ٚاب٠ پاۆِ ٠ چاب٠ پاێُە٠جٙ ٠ گهحۆگاۆَكؾ٘، ثەَابقٞێٛكا٠٘. 
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 ٦٨٧ئە٠ َەواابٚەی َە ج١ێژیٛە٠ەَەیااب٘ ْە وااەق ئەٚصبٖااؿقا٠ە، ثااكیحیٙ ْە 
ٖبٖۆواااحب ْە ي١جبثؽااابٚە  ٧٧ي١جااابثی ٠  ٦١٧ْە ٚێ١یبٚاااؿا   ثەٌاااؿاقث٠١، َاااٝ

ثەٌاااؿاقییب٘  ٠١١  ٠١٧ ٠٨ ٧ی َب٘، ْە پۆْەَااابٚ ٚب٠ەٚاااؿی ٠ ؾ٠اٚب٠ەٚؿییاااٝ
َااكؾ٠٠ە ٠، ؾاثەٌااُكا٠٘ ثااۆ وااێ شااۆق ْە وااێ ٚااب٠چەی شیااب٠الی ٌاابق،  

 قێٗی ١َقؾوحب٘.  ٌبقۆچکە ٠ لاؾێی ٞٝ

٘  لایااٝ  ْااٝ  قگیااكا٠٘، َااٝ ٠ٜ  ٠ٜ قٖییبٚااٝ نٝ  ٠ٜ ٠ جبيیُكؾٚااٝ ْااٝ  ئە٠ ٚٗكاٚااٝ 
َبٚؿا، َكا٠٘.  ییٝٚیٍحٗبٚ  َییٝ قٜ ؾٜ  ٠ٜ جبيیُكؾٚٝ  ٠ ْٝ  ٖبٖۆوحبیبٚی ي١جبثؽبٚٝ

، ٦٥( ڤێكژٚاای SPSSپڕۆگكاٖاای  )  قگكجٙ ْااٝ واا٠١ؾ٠ٜ   َااب٘ ثااٝ ؾ٠اجااك ٚٗكٜ
 َب٘. جی  ي١جبثییٝ ڵایٝ قشی َۆٖٝ ١ْٖٝ   ٞٝ گٝ قا٠قؾ َكا٠٘ ْٝ ثٝ

ؾەقئەٚصااااااابٖی ئۀ ْێُاااااااۆڵیٛە٠ەیە، ئە٠ەی ئبٌاااااااُكا َاااااااكؾ٠٠ە، َە 
٠ە ثااابق٠٠ؾۆؼی ئااابث٠١قی ٠ َاااۆٖەڵایەجی،  لۆقجاااكیٙ َبقیگەقییاااب٘ ٞەثااا١

لای ي١جابثی. لاٚیبقییەَااب٘ ْە ق٠٠ی   واەق نێكثا٠١ٚی لٖاابٚی ئیٛگٓیامی ْااٝ ْٝ
ئبٖاابقییە٠ە ئە٠ە ؾەؼەٚەڕ٠٠، َە٠ا پەی١ەٚااؿییەَی گكٚاا  ٠ ثەٞێاام ٞەیە ْە 

جی، ٌااا١ێٛی  ڵایااٝ ٚێاا١ا٘ ٚٗااكەی ثەؾەوااحٟبج٠١ی ي١جبثییاااب٘  ٠ چیٛاای َۆٖٝ
ٝ ئەٚصبٖاااااا َبٚیب٘.  ٖبڵااااااٝ ی ثٛٝ شێج٠١٘ ٠ ؾاٞاااااابجی ٖبٚگبٚااااااٝ ٚیٍااااااحٝ

یب٘ ئبٌااُكا  ٠ٜ ٌااؿاقث٠١ا٘، ئااٝ قشی ثٝ ١ْٖااٝ َبٚی ٌاایُبقی ٞٝ وااحٟبج٠١ٜ ؾٜ ثٝ
واث  قثٝ ق٠٠ی ٞبٚؿا٘ یب٘ ثٝ  جییەَب٘،   ْٝ ٠ا نبَحەقە َۆٖەڵایٝ ، َٝ َكؾ٠٠ٜ

ق ثاا٠١٘. ثەجاابیجەجی ئۀ  ؾق٠٠وااحُكؾ٘ ثااۆ نێكثاا٠١ٚی لٖااب٘، لۆق َبقیگااٝ
َی  یااٝ ڵگب، جااب قاؾٜ ٖااٝقاوااحییە پیٍاابٚؿقا٠ە، َە٠ا ي١جبثییاابٚی چیٛاای ثاابڵای َۆ

ثگاا١جكێ،   پێؿاٚی نێكثاا٠١ٚی لٖبٚااؿا، ثبٌااحك ثاا٠١٘. پێ١یىااحٝ ٌااٝ گٝ  لۆق ْااٝ
ی ثاااب٠اٚی  پیٍاااٝ  ڕ٠٠، َاااٝ جٝ ٌااایب٘ ؼىاااح٠١ٜ ٠ٜ َب٘، ئٝ ئبٖبقییاااٝ  لاٚیبقییاااٝ

  قچب٠یب٘ گێاڕا٠ٜ شیج٠١ٚیب٘، قۆڵێُی ثاٝ ٞب ١ٌێٛی ٚیٍحٝ ق٠ٜ ي١جبثییب٘ ٠ ٞٝ
 قێٗی ١َقؾوحب٘.  ٞٝ  ْٝ نێكث٠١ٚی لٖبٚؿا  ْٝ
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 :ملخص

أعو٠ذ ٘نٖ اٌلهاٍخ لاٍزىْبؾ صلك ِٓ اٌعٛاًِ الاعزّبص١خ اٌزدٟ ردعصو صٍدٝ 

ترمبْ رعٍُ اٌ لاة ٌٍؽخ ـٟ اٌّلاهً اٌؾى١ِٛخ اٌضب٠ٛٔخ ـدٟ تلٍد١ُ ووكٍدزبْ اٌعدواق. 

رٙددلؾ ٘ددنٖ اٌلهاٍددخ تٌددٝ اٌىْددؿ صددٓ رددأص١واد ٚاٌعٛاِددً الاعزّبص١ددخ صٍددٝ اٌٍؽددخ 

إٌّ مخ. رٙلؾ ٘نٖ اٌلهاٍخ تٌدٝ ل١دبً ِدلٜ ردأص١و اٌعٛاِدً الإٔغ١ٍي٠خ ٌٍ لاة ـٟ 

الالزٖبك٠خ ٚ الاعزّبص١خ ـٟ أكاء ٍٛجخ ِدخكاهً اٌؾى١ِٛدخ. ردُ رٖد١ُّ ٘دنا اٌجؾدش 

صٍٝ أٌٍ و١ّخ ٚ ٔٛص١خ. اٍزقلَ ـٟ ٘نٖ اٌلهاٍخ اٌزؾ١ٍدً الإؽٖدبةٟ اٌدنٞ ٠عزّدل 

ّبص١ددخ صٍددٝ أكاء اٌ واةددك إٌٛددف١خ  ٚ الاٍددزٕجب١ٛخ ٚ ٌم١ددبً أصددخه اٌعٛاِددً  الاعز

اٌ ٍجددخ ـددٟ رعٍددُ اٌٍؽددخ الإٔغ١ٍي٠ددخ ، اٌعٛاِددً اٌّْددٌّٛخ ـددٟ ٘ددنا اٌعّددً ٘ددٟ اٌ جمددخ 

الاعزّبص١خ ، ٚاٌجعل اٌغؽواـٟ ٚالالزٖبك ٚاٌل٠ٓ. ـٟ صَّٛ تلٍد١ُ ووكٍدزبْ اٌعدواق 

، وددبْ ٕ٘ددبن لٍددك ثْددأْ اٌَّددزٜٛ اٌىٍددٟ ـددٟ رعٍددُ اٌٍؽددخ. اٌّْددىٍخ ٘ددٟ أْ ثعدد٘ 

ٙب ردعصو صٍدٝ تعدبكح اٌٍؽدخ ٌٍ دلاة. ِضدً ٘دنٖ اٌعٛاِدً لدل اٌعٛاًِ اٌقبهع١خ ٠جلٚ أٔ

رع١ك أٚ رّٙل اٌ و٠ك ٌٍ دلاة ٌٍزٛإدً ِدع ٌؽدخ أعٕج١دخ أٚ ٌؽدخ صب١ٔدخ ثْدىً ـعدبي. 

ِٓ اٌّدلاهً اٌؾى١ِٛدخ.  11ٚ  11ٚ  1ٚ  2اٌّْبهوْٛ ـٟ اٌلهاٍخ ِٓ اٌٖفٛؾ 

الأكاء رُ اٌؾٖدٛي صٍدٝ كهعدبد اٌٍؽدخ الإٔغ١ٍي٠دخ ٌٍّْدبهو١ٓ ٌّدلح صدبَ ٚاؽدل ِدٓ 

الأودددبك٠ّٟ ، ٚاٌزدددٟ ردددُ ؽَدددبثٙب ثبٍدددزقلاَ. رجددد١ٓ إٌزدددبةظ أْ اٌؾبٌدددخ الاعزّبص١دددخ 

ٚالالزٖبك٠خ ٌٙب أوجو رأص١و صٍٝ اٌىفبءح اٌٍؽ٠ٛدخ ٌٍ دلاة. رىْدؿ الاٍدزٕزبعبد صدٓ 

كهعددبد اٌ ددلاة اٌددنٞ ؽٖددٍٛا ص١ٍددٗ ٚكهعددخ ٚعددٛك صلالددخ ِع٠ٕٛددخ ثدد١ٓ ِزٍٛددٜ 

   الأٍوح.َِزٛاُ٘ الاعزّبصٟ ٚكفٍُٙ اٌَىٕٟ ٚكفً 
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