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Abstract  

The current study aims to investigate the impact of blended learning on learners’ speaking 
skills. Blended learning combines traditional or face-to-face learning with online or electronic 
learning. The study compares students’ performance in traditional and blended classes. The 
samples were 190 second-stage students in the academic year 2021-2022 selected from the 
English departments at Soran and Salahaddin Universities, who studied. The study used a 
quasi-experimental method to collect data. Based on the mentioned method, there are two 
groups, the control group, which follows the traditional method and the experimental group, 
which is taught by blended learning. The results reveal that students' speaking skills improved 
in both groups. However, the students’ performance who experienced blended learning in 
the experimental group showed better performance than those who studied the traditional 
method in the control group, one of the reasons could be the accessibility to authentic 
material. 
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Abstract: 
The current study aims to investigate the impact of blended learning on learners’ speaking skills. 

Blended learning combines traditional or face-to-face learning with online or electronic learning. The study 

compares students’ performance in traditional and blended classes. The samples were 190 second-stage 

students in the academic year 2021-2022 selected from the English departments at Soran and Salahaddin 

Universities, who studied. The study used a quasi-experimental method to collect data. Based on the 

mentioned method, there are two groups, the control group, which follows the traditional method and the 

experimental group, which is taught by blended learning. The results reveal that students' speaking skills 

improved in both groups. However, the students’ performance who experienced blended learning in the 
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experimental group showed better performance than those who studied the traditional method in the control 

group, one of the reasons could be the accessibility to authentic material. 

 
Keywords: Blended Learning, Learners’ Performance, Speaking Skill, Traditional Teaching. 

 

1. Introduction: 

Three technological fields can be employed for education (Skrypnyk et al., 2015): 

- Information technology makes education computer-based and is used for personal use and 

supporting access to information for academic purposes. 

- Communication technologies can be learning management systems to use software platforms for 

sharing content. 

- Social technology encourages collaborative learning through bilateral communication techniques 

like gathering and exchanging information and fostering relationships.  

Brown (2001) believes that speaking should be taught in an authentic way that leads to practising 

activities in a real-life situation which makes the students use different and more advanced vocabulary and 

sentence patterns verbally step by step, meanwhile, teachers should continuously monitor students’ 

progress and performance to diagnose the weakness of the course and check the learning outcomes. 

Speaking is an essential skill that requires many activities and work to be improved because 

students need to express themselves and convey their messages clearly through speaking skills. According 

to Blau et al. (2020), as cited in (Hasanah and Malik, 2020), technological advances impact all aspects of 

students’ learning, including cognitive, affective, and attitude aspects. Further, students’ progress abounds 

to remove time and access obstacles; therefore, blended learning, a combination of face-to-face and 

electronic learning, provides students with many learning materials that help them improve the quality of 

their learning. 

2. Historical Background 

Education has benefited from blended learning (Tandoh, Flis, & Blankson, 2014). Garrison and 

Vaughan, (2008) claim that even though it was first used in the workplace, it was found to be very useful in 

the education sector in general and teaching in particular. Since many elements of blended learning may be 

used in the teaching and learning process, it was later adopted in higher education. 

Maise (2006), as cited in (Geraldine, 2011), states; that despite the acceptance of blended learning 

in business, higher education, and English language teaching (ELT), there are still disagreements over its 

definition because there is no universal agreement. By definition, all learning is blended. It is a combination 

of technology and in-person training used appropriately to maximize learning results and save expenses 

(Bandos, 2006). When more than one media is used to enhance learning outcomes, it is referred to as 

blended learning, according to Singh and Reed (2001), as cited in Tomlinson and Whittaker (2013). 

Blended learning is not restricted to online and face-to-face classes, but it includes using any electronic or 

online platform to enhance the learning process. 

According to Pappas (2015), businesses and academic organizations wanted a mechanism to 

monitor the development of their participants. The first Learning Management System (henceforth, LMS) 

was implemented but lacked modern features. However, it raised the standard of remote learning and 

allowed corporations to monitor their students' enrollment performance and progress. The world has 

experienced rapid technological advancement over the past two decades. Computers are now almost 

universally accessible, and at the same time, their features and qualities have improved. Users can use them 

for various purposes, and connecting to the internet has become possible, allowing everyone to connect to 

the virtual world. The blended and eLearning sectors benefit from the advancement. The space available to 

instructors and students was more extensive to a considerable extent, and CD-ROMs could be abandoned in 

favour of uploading materials and assignments to designated sites (LMS) on the internet. Due to the 

accessibility and simplicity of utilizing, downloading, and uploading resources, web-based learning has 

quickly gained popularity (Skrypnyk et al., 2015). 

Briefly, employing blended learning in business was done to save time, effort, and money, but it 

might also be used to improve learning outcomes when a foreign language is being taught. The results of 

more studies in this area show that blended learning is stimulating, and it is clear that many students are 
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enthusiastic about using technology. The first of these is motivation, which supports the use of blended 

learning in the instruction of foreign languages. The second factor is engagement, which is far superior to 

traditional paper-based projects to enhance learning. The last reason is feedback, which also benefits 

language learning effectiveness. Students receiving valuable feedback improves learning outcomes (The 

Virtual Training Team, 2019). 

3. Theoretical Background: 

Numerous learning theories have been developed due to many years of study and observation, and 

they all demonstrate how different people learn. Individuals can be categorized into three groups based on 

their learning, according to Bersin (2004).  

Visual Learning Method is for visual learners, who make up between 50 and 70 percent of learners. 

The easiest way for visual learners to learn is to visualize the images, diagrams, etc. They also prefer to 

take notes while studying textual material on graphs or whiteboards.  

The auditory Learning Method is the second group, which includes 20 to 40% of all learners. 

When attending seminars or lectures, for example, this type of learner can absorb the most information; 

they prefer to take notes later.  

The kinesthetic Learning Method is the final category. The population of students who fall into 

this category is the smallest, comprising between 5 and 20 per cent of all students. These students learn best 

when they copy and attempt to perform activities; they can also learn by touching and doing. 

Blended learning strives to give students an experience of contemporary classrooms and 

encourage active learning, according to scholars and authorities such as Alsalhi, et al. (2021) and Turpin 

(2018). Constructivism is an excellent theory to establish the fundamentals of blended learning since it 

offers students a variety of learning opportunities and resources to complete tasks and challenges. 

Constructive approach principles are practical for blended learning. Contractive approach principles 

emphasise and motivate students to engage actively through a cooperative learning strategy in problem-

based activities in which students can think critically and reflect on each other's ideas (Slavin, 1994) as 

cited in (Bazelais and Doleck, 2018).   

According to Hofmann (2018), many instructors who have taught in blended classes believe that 

blended learning has three properties: educational treatment, the power of technological tools, and the 

environment. Educational treatment in blended learning refers to a combination of traditional face-to-face 

instruction and online learning experiences, such as webinars, discussion forums, and multimedia resources. 

The power of technological tools refers to the use of technology in a blended class to support and improve 

learning, such as learning management systems, video conferencing software, and online collaboration 

tools. The learning environment in a blended class includes both physical and virtual spaces, such as the 

traditional classroom and the online learning environment. A properly designed learning environment 

should encourage interaction, collaboration, and engagement between students and instructors. At the same 

time, modern blended learning includes more properties and attention to every learning feature, such as 

what, how, when, and where people learn. In other words, the modern one is about learning all the time. 

Blended learning provides various opportunities for teachers and students in teaching and 

learning. Teachers have to be familiar with the principles of teaching and blended learning. Moreover, the 

knowledge of learning theories is constructive for teachers to prepare the required teaching materials and 

select suitable methods, activities, and assessment ways to fulfil students’ needs and actively engage them 

in the learning process.  

3.1.Blended Learning: 

In recent years many educators have tried to define blended learning, and there are many 

definitions that one may come across while searching for blended learning, one of the definitions states; 

“Blended learning is the most logical and natural evolution of our learning agenda. It suggests an 

elegant solution to the challenges of tailoring learning and development to the needs of individuals. It 

represents an opportunity to integrate the innovative and technological advances offered by online learning 

with the interaction and participation offered in the best of traditional learning. It can be supported and 

enhanced by using the wisdom and one-to-one contact of personal coaches.” (Thorne. 2003:16) 
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Another definition defines blended learning as follows; 

 "Blended learning is the combination of active, engaged learning online combined with active, 

engaged learning offline to provide students with more control over time; blended learning is the place, 

pace, and path of their learning" (Tucker, 2022: 27). 

Blended learning is an instructional strategy that blends traditional in-person teaching with 

electronic or online learning. The method leverages technology to improve and reinforce teaching and 

learning and can consist of a variety of techniques like multimedia resources, online discussions, webinars, 

and other forms of digital communication.  

3.2.Models of Blended Learning: 

There are various models and elaborations of blended learning models; according to Clayton Christensen's 

study, the majority of these courses fall under one of four categories: 

1. Rotation model: In this blended learning strategy, classes are alternately held online and in 

person. The teacher may choose how they will meet, or there may be a set timetable. Online, 

whole-group, project discussion, small-group, or in-person assignments are most likely part of 

the sessions. Most students are aware that they should rotate as directed by their lecturers. The 

four sub-models that make up the rotation model are as follows: 

a. Station Rotation: The students in this model rotate around all of the stations in the classroom, 

whether they are group projects, face-to-face interactions, or online tasks. 

b. Lab Rotation - In this model, online sessions are conducted by students in computer labs. 

c. Flipped classroom: in this model, the environments foster active learning. In this strategy, 

students obtain information about the subjects they will study via online or electronic platforms 

before entering the classroom. The most use of class time and in-person meetings is the aim so 

that students can practice the exercises and exchange ideas on the information they have learned. 

d. Individual Rotation - In this approach, each student can receive a customized schedule from 

the teachers and is not required to switch between several teaching modes, resulting in tailored 

instruction (Christensen Institute, 2015). 

2- Flex Model - This learning strategy places a lot of emphasis on online education as the 

foundation and pillar of education. Students will complete and submit their work and assignments 

online, and teachers will advise and tutor them in the classroom. This mixed model promotes 

individualized learning where students can meet their unique needs by getting help from teachers 

(Thompson, 2016). 

3. A La Carte Model - Students may receive online courses from studying during or even after 

school. The lectures can be recorded by the teachers and distributed to the students. Activities may 

also be completed off-site and subsequently submitted. 

4- Enriched Virtual Model: With this model, students attend lectures in person before finishing 

their coursework remotely at home. Because students interact with their teachers in person each 

day, this concept differs from the flipped classroom. Additionally, this paradigm is not entirely 

online because face-to-face learning sessions are mandatory rather than voluntary (Christensen 

Institute, 2015). 

Farmer (2020) classifies six models of blended learning. Guided lab time involves individual or group 

work with instructors monitoring and providing feedback. Integrated lab time has synchronous lab work 

and asynchronous presentations with feedback at the end of the session. Capstone or independent learning 

encourages student autonomy with support if needed. Project-based courses allow students to work 

individually or in teams to discuss real-life issues with feedback from instructors and peers. Self-directed 

courses are for advanced students who engage asynchronously in group discussions, peer review, research, 

and group assignments. 

The station rotation model is one of the leading blended learning models suitable for the current study 

context. According to the model, students move through all learning stations, including online classes or 

assignments, face-to-face classes, etc. Students receive the resources through online sessions or electronic 
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platforms and then practice or show the performance in face-to-face sessions. The other model suitable for 

the Kurdistan universities context is the flipped classroom. 

4. Previous studies: 

There have been studies related to the use of blended learning in different places of the world. A 

selection of the most relevant ones to the current study are going to be presented below: 

In their work, Isda et al. (2021), entitled; “The Effect of Using Blended Learning Model on 

Enhancing Students' Speaking Skills in Senior High Schools”, aimed to examine students’ performance and 

level of differences in speaking skills in terms of grammar, vocabulary, comprehension, fluency, and 

pronunciation. The study's design was quasi-experimental, which means the study used a pretest and post-

test to collect the data; the study's findings revealed that the blended learning method positively impacted 

students’ speaking skills. 

Handoko and Ayumi (2021) conducted research entitled "Teaching Writing in a Blended 

Environment”. The research aimed to show how a blended learning environment can be implemented in 

teaching writing skills. The study samples comprised 90 students who offered English Communication at 

Universitas Andalas, Indonesia. The participants break down into two groups experimental and control 

groups. In the experimental group, the researchers divided the face-to-face and online sessions into three 

phases; brainstorming, drafting and final writing. The findings reported that students who studied in the 

experimental group and received a blended method significantly improved in the process of writing essays.  

Ehsanifard et al. (2020) conducted research under the title; “The Impact of Blended Learning on 

Speaking Ability and Engagement” aimed to investigate the effectiveness of students speaking performance 

and engagement in a blended environment. The researchers used a mixed method to collect data. The 

participants were 60 language learners who studied in a language centre in Tehran, Iran. They put students 

into two experimental and control groups, the former receiving blended instruction and the latter receiving 

traditional instruction. At the beginning of the course, the researchers used the Oxford Placement Test to 

know about the student's overall ability, and for both the pretest and post-test, they used the IELTS 

speaking exam. Also, to investigate students' engagement, researchers used a questionnaire to collect data. 

The findings revealed that the participants' speaking performance who studied blended learning was better 

than those who received the traditional method. Also, the results showed that blended learning instruction 

provided more engagement opportunities for students’ participation and practice.  

Another research entitled; “The Effects of Blended Learning on Thai University Students’ 

Speaking Ability, Learning Motivation and Perceptions" was done by Kantisa and Sitthitikul (2020). The 

study examines the effects of blended learning on 102 Thai university students’ speaking skills, their 

motivation and students' and teachers’ perceptions toward blended learning. The paper used a mixed 

method to collect the data, and the paper used tests (speaking pretest and post-test) to investigate students’ 

verbal ability and to investigate students’ motivation. A questionnaire has been used. Also, semi-structured 

interviews were used to investigate teachers’ and students’ perceptions of blended learning. The paper's 

result showed a positive impact of blended learning on students’ speaking skills. Results prove that students 

were highly motivated and that teachers and students perceive applying blended learning positively. 

Ginaya, Rejeki, and Astuti (2018) conducted research entitled: “The Effects of Blended Learning 

on Students’ Speaking Ability: A Study of Utilizing Technology to Strengthen Traditional Instruction”. 

The study aimed to explore the effect of blended learning on students’ verbal ability by applying WebQuest 

project tasks. The participants were 51 students at a public higher education establishment in Bali who 

studied in the Tourism and Travel Business diploma program. The researchers used different tools to 

collect data, such as tests (pretest and post-test), planning, action, and observation. They were randomly 

selected and assigned to experimental and control groups. The researchers proposed to blend WebQuest 

application within instruction because the data showed that the group who received the treatment, blended 

learning instruction outperformed the control group and had higher motivation and interest.  
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The current study differs from the previous studies in various aspects. First, it takes two different 

universities for the study to compare the effectiveness of blended learning on students’ performance. 

Second, the study focuses on productive skills while other research concentrates on one skill or students' 

overall performance. 

5. Methodology and Research Design: 

 This study investigated the impact of blended learning instruction on students’ speaking skills by 

comparing a blended learning group with a traditional one. Also, the study hypothesis is that the blended 

learning method improves students’ speaking performance because students practice activities inside and 

outside the classroom since such a learning environment is not available in the traditional learning method. 

The current section is about the method and the process of study. The section introduces the research 

design, methods, study sample, tools, and procedures. Then, the validation and reliability of the tools used 

and ethical considerations are mentioned.   

5.1.Method: 

To achieve the aims of the study, the quasi-experimental design is used. The study uses a quantitative 

method; according to Creswell, (2009), the quantitative method encompasses the procedures used for 

gathering, examining, comprehending, and stating the study results. In both survey and experimental 

research, particular approaches are utilized to determine a sample and population, specify the inquiry 

methodology, collect and analyze data, present the findings, draw conclusions, and give the research in a 

manner that conforms to a survey or experimental study. 

“Communication” is the module that second-year students at two universities of Soran and Salahaddin 

study and selected in this study. Communication incorporates productive and receptive skills; only 

speaking skills are singled out to be investigated in the current work. The reason behind choosing this 

module was the flexibility of the module and the number of diverse speaking activities that can be covered 

during the module session; meanwhile, there are many collaborative activities that students can practice 

offline or online. Further, students can use the Learning Management System (LMS) to upload the 

materials and resources or submit their assignments and homework. According to the study's design, two 

groups of students were designed. The first group experienced the traditional method, the control group, 

and the other group experienced the blended learning method, called the experimental group. The two 

groups were tested before the course and at the end of the course to gauge their progress. 

5.2.The Sample of the Study: 

The study was conducted at Soran and Salahaddin Universities during the fall season of the academic 

year 2021-2022. The target population was second-year students which were 190 students who enrolled in 

the "Communication" module at the Colleges of Education and Arts, English Departments, the 

experimental group consisted of 100 students and the control group consisted of 90 students. The students 

at Soran University were divided into three groups, and Salahaddin University was divided into two groups.  

5.3.Validation 

Measuring what is supposed to be measured is validity. Any research methodology must include 

validity because it raises the quality of the work; invalid works are useless (Cohen et al. 2007). In this study, 

an expert committee was convened to ensure the tools' validity and make the required corrections and 

improvements (Appendix 1). 

5.4.Reliability: 

The consistency of the measures is what reliability aims for. Reliability is attained if a question is 

asked frequently and the response is expected to be the same. Research reliability can demonstrate the 

degree of measurement bias (Pandey and Pandey, 2015). 

To achieve reliability of the test, the results of both examiners were calculated to check whether 

there were significant differences between them.  

Table 1. Reliability of the Test 

 Mean Std. Deviation Std. Error Mean 
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Pair 1 
Examiner 1 3.405 .845 .101 

Examiner 2 2.862 .746 .089 

 

The mean value of the first examiner’s results is 3.405, and the same value for the second 

examiner is 2.862. The test is reliable if the P value of both tests is >0.05, i.e. greater than the significant 

level 0.05; this means that there is no significant difference between the answers of the sample; this means 

that the test items are reliable (See table 1). 

5.5.Ethical Consideration: 

To begin with, it is crucial to consider ethical aspects. Paying close attention to ethical 

considerations is essential because it can assist researchers in ensuring scientific integrity, transparency, 

and trust in the findings and conclusions related to the research topic (Cohen et al., 2007). 

To adhere to ethical standards, the researcher implements specific measures to safeguard the 

confidentiality of participants' personal information and to anonymize data to the greatest extent possible to 

protect their privacy during and after the study. Moreover, the researcher ensures that the participants are 

fully aware of the nature of the study and their right to withdraw their participation at any time. To achieve 

this, a consent form is provided, which clearly and comprehensively explains this information, and 

participants are allowed to ask any questions before deciding to participate. 

6. Data Collection Tool: 

According to Pandey and Pandey (2015), any research uses different tools to collect data, and 

these tools will be selected and used based on research objectives. The test is the tool that this study used to 

gather the required data. 

6.1.Test: 

Wewer (2020) states that the test is one of the most frequent and crucial tools for collecting data. 

Depending on the goals of the study, there are several test types. Some researchers make use of ready-made 

or standardized examinations. Other researchers adapt an existing test to fit the goals of the research. 

According to Fluchers and Davidson, (2007), a well-designed test can assist the researcher in 

obtaining accurate and objective data for the study's analysis. The current study used a pretest and post-test 

to assess student's performance at the beginning of the course and the end of the course. And then compare 

the results of both tests to investigate the effect of the instructions on students' performance. 

The speaking test that was used in this study covers almost all the related areas of speaking skills, 

such as; vocabulary, stress, intonation, grammar, etc. The test includes 20 questions to assess students’ 

skills in diverse speaking skills (Appendix 2). The two examiners asked some of the questions, and the 

conversation lasted 3-5 minutes for each responder. 

7. Piloting: 

Pilot studies are the small-scale use of the tools before the application on a large scale. Before 

employing the tools on a broad scale, pilot studies are conducted to evaluate their completeness, clarity, 

usability, and management (Leavy 2017). 

The current paper employed (50) students as pilot samples to evaluate the administration and 

clarity of the test items before it was applied, and then necessary changes were subsequently made. 

8. Rubric 

A rubric is an objective way of assessing someone’s outcomes. The rubric works as a guide consisting 

of several standardized criteria to evaluate students’ outcomes. Moreover, rubrics are essential in 

developing learning (Wolf and Stevens, 2017) and make the teaching process transparent.  

The current study used a rubric for assessing the speaking tests. The rubric was taken from another 

source and modified and adapted to fit the study's aims. The rubric that was used covered whole areas that 

the tests aim to assess; using rubrics makes the process safe and avoids examiners’ subjectivity (Appendix 

3). 

9. Data Analysis: 



   

 

  

[v7, i1, 2024] 1117 

 

Soran University | Twejer | Volume:7, Issue:1,  2024 

The section on data analysis presents the analysis of the test results. Statistical Package for Social 

Sciences (SPSS) version 25 was utilized to analyze the test data. Regarding the control group, two 

independent sample t-tests were used to compare students' performance before and after receiving the 

instruction. Also, two other independent samples t-tests were used to measure the student's 

performance in the experimental group before and after receiving the treatment.  

 
The results in Table 1 show the students' speaking performance before receiving the instruction 

and after receiving the instruction who received the treatment. The findings show that the mean of 

students’ speaking performance in the pretest examination is 28.130, and the standard deviation is 

5.550, students received the instruction, blended learning. The post-test results show dramatic progress 

in students’ speaking performance after receiving the instruction, the mean increased to 33.290, and 

the standard deviation became 7.497. 
 

The results in Table 3 indicate the students’ speaking performance before and after receiving the 

instruction who received traditional instruction. The findings reveal that the mean of students’ speaking 

performance in the pretest examination is 34.744, and the standard deviation is 8.293. Students received 

instruction in blended learning. The post-test results show considerable progress in students’ speaking 

performance after receiving the instruction, the mean increased to 37.288, and the standard deviation 

became 7.418. 

Table 4: statistical description of students’ performance in both groups 

 Group N Mean Std. Error Std. deviation 

Pretest Experimental  100 28.130 0.555 5.550 

Control  90 34.744 0.874 8.293 

Posttest Experimental  100 33.290 0.749 7.497 

Control  90 37.288 0.782 7.418 
 

Table 4 shows the descriptive analysis of both groups’ results before and after receiving the 

instruction. The results show that students' speaking performance in the pretest is 28.130 for the 

experimental group and 34.744 for the control group, respectively. The essential part of the study is 

receiving the instruction. The study aims to investigate the impact of blended learning instruction on 

students’ speaking performance and then compare them with students who received traditional instruction. 

The mean of post-test results is 33.290 for the experimental group and 37.288 for the control group.  

10. Discussion: 

The study results show that students’ performance in both groups progressed; moreover, in both groups, 

students practised different activities while receiving the instruction. Still, the students speaking abilities in 

the blended learning method improved more than in the traditional group. As Haerazi et al. (2019) state, 

practising various activities, such as watching videos and engaging in discussion, positively impacts 

students’ speaking abilities.  

Different reasons could lead to improving students’ speaking performance in blended learning, one of 

which is motivation. One of the advantages of using technology is motivating and encouraging students to 

Experimental Group N Mean Std. Error Std. deviation 

Pretest 100 28.130 0.555 5.550 

Posttest 100 33.290 0.749 7.497 

Control Group N Mean Std. Error Std. deviation 

Pretest 90 34.744 0.874 8.293 

Posttest 90 37.288 0.782 7.418 

Table 3: statistical description of students' performance in the control group 

Table 2: statistical description of students' performance in the experimental group 
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participate in class activities individually or in groups (Freeman and Anderson, 2011). Moreover, blended 

learning provides students with practising and learning from different activities and resources, which 

fosters learners’ involvement in the learning process 

Students receive a variety of projects and homework during the treatment process, demonstrating that 

learning was not simply limited to the classroom by allowing students to practice online and outside of 

class. They could then present their work to the class, which shows how the blended learning approach 

helps students grow and evolve their skills. The authentic resources provided to students' Learning 

Management Systems (LMS) for practice and submission are also well-liked by them. Additionally, LMS 

enabled teachers to constantly engage with students and submit pertinent course materials for them. 

The findings reveal that despite students’ progress in both groups, blended learning provides and 

creates more learning opportunities for students to practice various language activities. Blended instruction 

maximizes students’ communication and involvement inside and outside the classroom in online and 

offline activities, students find new ways of interacting and practising the activities with their instructors 

and peers. Moreover, it encourages students to talk in different situations, increasing their speaking ability 

(Hojnacki, 2015, as cited in Ehsanifard et al., 2020). 

The findings of this study are the findings of Isda et al. (2021) research that claims that blended 

learning had a positive impact on students’ speaking abilities. Moreover, Ehsanifard et al. (2020) research 

supports the study's results, which claim that utilizing blended learning instruction helps students’ 

engagement and provides more practice. Further, the findings match the findings of Kantisa and Sitthitikul 

(2020), who claim that blended learning motivates students to participate in class activities.  

11. Conclusions and Recommendations: 

Blended learning provides more learning opportunities for students inside and outside their classrooms. 

They will be more motivated and engaged in learning when they do so. It also helps students to depend on 

themselves by analyzing the received knowledge and constructing new information based on their 

background. The results show that the traditional teaching method is less effective than the blended 

learning method, as the experimental group performed better than the control group after receiving the 

instructions. Also, the results reveal that blended learning positively impacts students’ speaking 

performance, so the researcher recommends using blended learning in speaking classes to maximize 

students’ engagement and participation.  
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Appendix (2): Oral Exam Items 

 

1. Could you tell me about your family? 

2. How do you share housework in your family?  

3. Do you think children should help with the housework? Why and how? / Why not? 

4. What kind of clothes do you like to wear?  

5. Do you try to follow the latest fashion? How? / Why not? 

6. What kind of people do you like to spend time together with? 

7. Could you describe the area where you live? 

8. Could you describe the home you would like to have in the future? 

9. What do you think? How can you use your English in the future?  

10. How is it best to learn English? What has worked for you? Why?  

11. What do you like most about learning languages? 

12. Could you tell me about the job you would like to have in the future?  

13. Would you like to be self-employed or an employee? Why? 

14. How are your weekdays different from weekends and holidays? 

15. What kind of holiday do you prefer and why? 

16. Could you tell me about a film you have seen recently? 

17. What are your favourite places for going out?  
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18. What does music mean to you?  

19. Tell me what you read. Where and how often do you read that/those? 

20. What technological devices would you not like to live without? Why? 

 

What do you think about the following? (at least 1 min.) 

-Social networks- advantages and disadvantages  

-Education system in Kurdistan 

-Blended vs traditional learning 

-Travel brings new experiences 

-Reading opens up your mind 

-Habits of successful people  
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Criteria 4 

Excellent  

3 

Good  
2 

Fair  

1 

Poor  

 

Score  

TASK COMPLETION & 

COMPREHENSIBILIT

Y (CLARITY) 

Completes task by elaborating 

on the theme, with a high level 

of detail 

and/or creativity 

Response is readily 

comprehensible; and requires 

no interpretation on the part of 

the listener. 

Completes tasks appropriately. 

Response is comprehensible; 

and requires minimal 

interpretation on the part of 

the listener. 

Partially completes task; lacks 

important information or response 

is too basic. 

Some parts of the response are 

comprehensible; others require 

interpretation on the part of the 

listener. 

Task minimally complete. Provides 

little or no information. 

Most parts of the response are not 

comprehensible to the listener. 

 

 
FLUENCY & 

PRONUNCIATION 

Thoughts expressed completely 

with few pauses or hesitation. 

Sounds natural 

Some hesitation but manages 

to continue and complete 

thoughts. 

Sounds somewhat natural. 

Speech is choppy and/or slow with 

frequent pauses, most thoughts are 

complete. 

Some problems with 

pronunciation/intonation may 

interfere with communication. 

Speech halting and uneven with long 

pauses or incomplete thoughts. 

Multiple problems with 

pronunciation/intonation that 

may interfere with 

communication. 

 

CREATIVITY  
They use creative content all the 

time and a variety of sentences. 

Their dramatization is great. 

They use creative content 

many times and a variety of 

sentences. Their dramatization 

is very good. 

They use creative content sometimes 

and a variety of sentences. Their 

dramatization is good. 

Students did not use creative 

content. Their dramatization is 

poor. 

 

 
 

VOCABULARY 

Rich and varied use of 

vocabulary. 

Vocabulary conveys 

appropriate meaning most of 

the time; appropriate for the 

level. 

Vocabulary does not convey 

meaning some of the time; too basic 

for the level. 

Vocabulary does not convey 

meaning most of the time; too basic 

for the level. 

 

 
GRAMMAR 

Grammar is consistently 

accurate and appropriate for 

the level. 

Grammar is mostly accurate 

and appropriate for the level. 

Grammar is sometimes accurate 

and/or not appropriate 

for the level. 

Grammar is rarely accurate or 

appropriate for the level. 

 

 Overall grade: 

Appendix (3): Speaking Rubric  

Rater: _______________________  Student code: ________________    Date: _____________ 
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خخّ:پٕ  

 یزبَٕٔێ. فقٕحببٛٛبٌ یکزدَّقس یحٕاَب رّسّن ئبٔێخّ یزبَٕٔێف یکبَّٚٛرّگٚکبر ّن ّٚۀُّۆڵٛکێن ّٚۀُّٚژێحٕئّو  یئبيبَج

 یداّئ ّکۀُّٚژێ. حٕیَۆکخزٛنّئ بٌٚ ٍَٚلاۆئ یزبَٕٔێف ّڵگّن ّٔٔڕٔٔبڕ بٌٚ یخٚرَّ یزبَٕٔێف ّڵّّٚکّ نّکێحئبٔێخّ، 

 یُذَێخٕ ڵیسب یيەدٔٔ یَبغۆق قٕحببی 091 ّن کبًٌََّٕ. کبثەد رأردّب ئبٔێخّکبٌٔ  َّرٚخّٛکبٌ ّنۆپ ّن قٕحببٛٛبٌ

 ًّچَٛ یکێٕاسێش ّکۀُّٚژێ. حٕزدرأٌێبژّڵْ ٍٚدّحّڵأ س راٌۆس یکبَۆساَک ّن یشُٛگهٛئ یشّب ّن 0100-0100

 یگزٔپ ٌ،ّدٔٔ گزٔپ ْ ،ەببسکزأ ەیٕاسێش ّٔب سخٍّپشخب ّ. بکبٌّٚٛبرٛساَ ەیّٔکزدَۆک ۆب ەُبٔێکبرّْب ٚیکبرٛحبق

 کبٌَّجبيّ. ئجێُذرێخٕەد ئبٔێخّ یزبَٕٔێف ّب ّک یسئَّٕئ یٔ گزٔپ کبثەد ّٔٚڕەپ َّرٚخی یٕاسێش ّک ۆڵَخزۆک

 یسئَّٕئ ّک قٕحببٛٛبَّ ّٔئ وّڵا. بەببشخز بٕٔ داّکّگزٔپ ردّْٔٔ ّن قٕحببٛٛبٌ یکزدَّقس یحٕاَب ّک ٌّخەذٚرەد

 ّن َّرٚخٛبٌ یٕاسێش ّک ّیٔاَّچبٔ ئ ّن ەشبَذأَٛ بٌٚببشخز یداّئ ،ذاٚکبرٛحبق یگزٔپ ّن ەکزدٔٔ ئبٔێخّٚبٌ یزبَٕٔێف

 .کبٌَّّسڕە ەيبدد ّب جێب شخٍّٚاگڕ سجەد جێحٕاَەد کبٌەکبرۆْ ّن کێکّٚ ،ۀّحەُذٔٔێخٕ ذاۆڵَخزۆک یگزٔپ

 

 

 انًهخص:

ْٕ يشٚج يٍ انخعهى حٓذف ْذِ انذراست إنٗ يعزفت حأثٛزاث انخعهى انًذيج عهٗ قذرة انخكهى نذٖ انطهبت، ٔانخعهى انًذيج 

ً نٕجّ( يع انخعهى عبز الإَخزَج )انخعهى الإنكخزَٔٙ(. ححبٔل انذراست انًقبرَت بٍٛ أداء انطهبت فٙ  انخقهٛذ٘ )انخعهى ٔجٓب

عُٛت يٍ انطبنبت فٙ انسُت انثبَٛت فٙ قسى انهغت الإَجهٛشٚت  091انفصٕل انذراسٛت انخقهٛذٚت ٔانفصٕل انًذيجت، ٔقذ اخخزَب 

. ٔقذ احبّعُب انًُٓج انشبّ انخجزٚبٙ نجًع انبٛبَبث 0100-0100ٙ سٕراٌ ٔصلاح انذٍٚ نهعبو انذراسٙ فٙ جبيعخ

ٔانًعهٕيبث، ٔاسخُبدا عهٗ ْذا انًُٓج قسًُّب انطهبت إنٗ يجًٕعخٍٛ، انًجًٕعت انضببطت انخٙ حخبع انطزٚقت انخقهٛذٚت 

راث انخحذد نذٖ انطلاة ححسُج فٙ كلا انًجًٕعخٍٛ. ٔنكٍ ٔانًجًٕعت انخجزٚبٛت، ٔقذ ٔصهُب إنٗ َخٛجت يفبدْب أٌ يٓب

انطلاة انذٍٚ فٙ صف انخعهى انًذيج فٙ انًجًٕعت انخجزٚبٛت كبٌ أداءْى أفضم يقبرَت بأٔنئك انذٍٚ درسٕا انطزٚقت 

 انخقهٛذٚت فٙ انًجًٕعت انضببطت، ٔقذ ٚكٌٕ أحذ الأسببة ْٕ انٕصٕل إنٗ انًٕاد الأصهٛت.

 
 

 

 


