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Abstract 

This article aims to demonstrate Kurdish interference in 

learning English as a foreign language in the field of grammar. 

Learning a foreign language usually involves the transfer of one's 

native language (NL) to a foreign language (FL). This can have 

both positive and negative effects. One of the sources of effects in 

speech production is still students' use of their NL, which is called 

"negative transfer." The tool of this study involves sixty first-grade 

students as participants who write compositions. It is to deal with 

students' grammatical errors in their written texts. In detecting the 

grammatical errors in the participants' compositions, 331 errors 

were found. Of the errors, 214 (65%) are considered NL 

interferences because the errors belong to several different aspects 

of grammar between the English and Kurdish languages. Many 

grammatical incongruities are found between Kurdish and English. 

This can support EFL teachers in helping their learners become 

familiar with differences and get over them in their learning. 

 

Keywords: Native language (NL), Foreign Language (FL), 

Negative Transfer, and Interference  
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Introduction 

Numerous factors influence the process of learning a foreign 

language (hereafter FL), including native language (hereafter NL), 

which seems to have a significant impact on the process of learning 

a language other than our mother tongue (Foley & Flynn, 2013). 

Many scholars have thoroughly debated the role of NL in FL 

learning. NL Interference in Learning FL occupies a central 

position in discussions related to language learning processes 

(Krashen, 1981, p.64). The term "native language interference" 

refers to the influence the learner's NL has on her/his learning of a 

foreign language (FL). However, FL is the language that the learner 

wishes to acquire (Thyab, 2021). In this study, the FL is English, 

and the NL is Kurdish. 

Native language interference affects different aspects of 

language, like phonology, lexicon, syntax, and so on. As Crystal 

(1992) states, "the effect of linguistic elements of one language on 

those of another happens in circumstances such as bilingualism and 

language learning" (p. 393). Native language interference leads to 

different learning problems, including grammatical problems and 

errors. After several months of learning, learners occasionally make 

grammatical errors in English classes because, as Nunan (2001) 

states, "where the first and second language rules are not the same, 

errors are likely to occur as a result of interference between the two 

languages" (p. 89). Learners are usually unconcerned with the 

differences between English and Kurdish. According to Ellis 

(1997), in some aspects, the obstacles to FL acquisition are related 

to the distinction between one's NL and the FL. They may use 

Kurdish grammatical patterns unknowingly and make errors, a 

phenomenon known as "Negative Transfer." 
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Negative transfer refers to the interference of the NL (Corder, 

1967, p.), which can sometimes make it challenging to learn an FL 

and even impede the student from mastering new language skills. 

Negative transfer happens when speakers and writers transfer items 

and structures from the NL that are not the same as the FL 

(Iskandar, 2020, p. 7). Kurdish and English differences are 

frequently highlighted as the sources of negative transfer. For 

instance, in Kurdish and English passive sentences, the role of the 

main verb is different. In all English passive sentences, the verb 

form is the past participle. Furthermore, the auxiliary verbs take the 

role of making various passive tenses like, "The book is read," "The 

book was read," and "The book has been read." In Kurdish, 

however, the main verb form changes to make different passive 

tenses like, (كتيَبةكة دةخويَهريَتةوة [Kytêbeke dexwênrêtewe]), ( كتيَبةكة
 Kytêbeke] كتيَبةكة خويَهراوةتةوة) ,([Kytêbeke xwênrayewe] خويَهرايةوة

xwênrawetewe]).  

In line with learning a foreign language, this research attempts 

to discover and identify the common grammatical differences 

between the Kurdish and English languages that cause difficulties 

in learning English among the Kurdish learners of English as an 

FL. According to Jarvis and Pavlenko (2008), "the ultimate goal of 

transfer research is the explanation of how the languages a person 

knows interact in mind" (p. 111). 

This article attempts to analyze the English and Kurdish 

language differences, particularly grammatical differences, to 

answer these research questions: (1) What are the common 

grammatical sentence structures negatively transferred by Kurdish 

learners of English while learning the language? (2) How do the 

English and Kurdish languages' grammatical differences and 

negative transfer impede learning English as an FL? (3) Why is it 
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important for EFL teachers to be aware of the differences between 

the NL and the FL that impede the learning process? 

Therefore, this study could be important work for teachers and 

language learners in several ways. First, by identifying errors and 

elaborating on the phenomenon of negative transfer, language 

instructors can be more vigilant of their students' learning 

problems. They can also develop a curriculum and select materials 

that help them overcome their learning difficulties. Second, 

students' errors are valuable feedback based on their errors, and 

some remedial teaching could be done. As Ferris (2002) maintains, 

"There is fairly conclusive evidence that teacher's feedback leads to 

more accurate revisions by students" (p. 56). Third, according to 

Lee (2004), students expect to get feedback from their teachers, and 

this can help them improve the quality of their writing because 

when students know the differences, they try to avoid mimicking 

their NL. 

Theoretical Background  

During the 1950s and 1960s, the behaviourist-learning theory 

was the most prevalent psychological theory (Ellis, 1997). Ellis 

states that, according to this theory, "language learning is similar to 

any other type of learning in that it entails the establishment of 

habits" (P. 31). Concerning language, Bloomfield (1933) elaborates 

to explain that speech is viewed as a practical response to a 

stimulus. He uses three sequential steps (practical event, speech 

reaction, and hearer's response) (pp. 22–23). Gass and Selynker 

(2001) add, "Within the behaviourist framework, speaking consists 

of mimicking and analogizing" (p. 90). We form analogies based 

on what we say or hear. The concept of habit is central to this 

viewpoint. 
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SLA research at that time was theoretically and 

methodologically based on behaviourist psychology (see, e.g., 

Ellis, 2008, pp. 359–361; Mitchell & Myles, 2004, pp. 29–33; Gass 

& Selinker, 2001, pp. 65–91). Gass & Selinker (1983) identify 

Robert Lado as the scholar whose name is most commonly 

connected with this early interest in transfer studies in the field of 

SLA. In his linguistic work "Cross-Cultural Language', Robert 

Lado introduced the comparative analysis theory in the 1950s. This 

theory was based on behavioural-linguistic findings. It is said that 

when language users try to produce and understand an FL, they 

tend to transfer the forms and meanings of their NL. He found that 

the negative influence of NL on FL learning is greater than the 

positive influence (Lado, 1971, pp. 1–5). In acquiring a second 

language, "the main claim of behaviourist theory is the notion of 

negative transfer" (Gass, 2008, p.92). Learning a language, 

according to Lado, is comparable to developing a new set of habits. 

Interference is when old habits or languages get in the way of 

learning a new habit or language. 

Language Transfer 

The theory of language transfer is the phenomenon of 

transferring NL knowledge to the FL and is a common 

phenomenon in FL learning studies (Li, 2021). The concept of 

"transfer" from the NL to the FL has been developed and improved 

in several studies dating back to the middle of the twentieth century 

(Selinker, 1972; Kellerman, 1983; Anderson, 1983; Odlin, 1989; 

Odlin & Jarvis, 2004; Jarvis & Pavlenko, 2008; Jarvis, 2016; 

Golden et al., 2017). Expanding transfer to multilingual systems 

and diverse levels of linguistic analysis, for instance, into lexical 

semantics, syntax, and language functions. Kellerman argues that 

transfer is restricted to "those processes that lead to the 

incorporation of elements from one language into another" (p. 301). 
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Concerning the definition, the term "transfer" is defined as "the 

ability to extend what has been learned in one context to new 

contexts" (Byrnes, 1996, p. 74). Concerning language, Lado (1957) 

claims that the phenomenon of transfer is that "individuals tend to 

transfer the forms and meanings, and the distribution of forms and 

meanings, of their NL and culture to the FL and culture" (p. 2). For 

Selinker (1966), it implies "a process occurring from the native 

language to the foreign language if frequency analysis shows a 

statistically significant trend in the speaker's native language" 

(p.103). 

According to Dai and Wang (2002), based on the findings of 

Wang (1990), Xu (1992), Ellis (1994), Odlin (2001), and others, 

"cross-linguistic similarities and differences would result in the 

following consequences" (p.5). The first is "positive transfer," 

which can only be confirmed by students from various 

backgrounds (Dai & Wang, 2002). In terms of the specific concept 

of positive transfer, Odlin (1989) claimed that a learner's NL could 

aid their FL learning, which could be considered positive transfer 

in general. For example, similar vocabulary would increase FL 

reading abilities (Dai & Wang, 2002). A positive transfer occurs 

when the NL System shares information with the FL System 

(Yang, 2019). On the other hand, language interference, which is 

most commonly mentioned as a source of "negative transfer" (i.e. 

errors), occurs when speakers and writers transmit elements and 

patterns that are not similar in both languages (Jarvis & Pavlenko, 

2008, p. 182). The term "interference," as an interchangeable 

concept for "negative transfer," is a term that is used by Weinreich 

(1953) to describe "non-target-like structures (errors) that represent 

the learner's original language" (p. 1). 

In the late 1960s, claims concerning the predictive power of 

the behaviourist interpretation of the NL-FL link were heavily 
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contested. Some FL acquisition scholars, influenced by Chomskyan 

linguistics, were explicit in their rejection of early NL transfer 

theories. Chomsky (1965) claimed that children are born with a 

pre-programmed ability to learn a language. As a result, external 

influences have little influence on their acquisition, guided by a set 

of universal and innate systems (Karim & Nassaji, 2013). Several 

SLA researchers, like Krashen (1984) and Dulay and Burt (1974), 

suggested that adult NL learners are comparable to children's NL 

acquisition and that learners' NL backgrounds have little influence 

on this process. 

When the behaviourist notion of transfer lost popularity in the 

1970s, the cognitivist paradigm redefined the meaning of language 

transfer (Meriläinen, 2010, p.12). This theory is based on the idea 

that NL is guided by systematic rules that are distinct from those of 

the language being acquired and those of the learner's original 

language (VanPatten & Benati, 2010, p.100). Moreover, Laughlin 

(1987) states that interlanguage is "the interim grammar 

constructed by second-language learners on their way to the target 

language" (p.60). This happens due to two factors. The first one is 

NL negative transfer. For example, tag questions like, "She is my 

teacher, isn’t she? He is my teacher, isn’t he?" In the Kurdish 

language, only one utterance is used for both previous tag questions 

like, ( ؟وانية  [Wa nye?]). The second factor is FL overgeneralization. 

For example, regular verbs are changed to past by adding (-ed), but 

learners overgeneralize this rule for irregular verbs like (make: 

maked).  

Many studies were conducted on language transfer and the 

theory of "negative transfer" because, traditionally, errors were 

considered to be a hindrance to language learning. This issue also 

helps learners become acquainted with their NL differences. Nisa 
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(2018) researched to detect, classify, and assess the impact of the 

mother tongue on grammatical errors in English as a Foreign 

Language. Findings demonstrated that grammatical errors are the 

most common of errors resulting from the influence of the mother 

tongue. Brogan (2015) conducted research at California University 

to examine the role of NL transfer in the FL classroom. The focus 

was primarily on lexical structures and idiosyncratic differences in 

verb requirements in English as an NL and Spanish as an FL. The 

findings demonstrated some differences that caused difficulties in 

learning the FL. 

According to Mishra (2005), when learning an FL, a learner 

already has the habit of studying the NL, and therefore there would 

be interference from the NL in FL learning. This interference could 

be beneficial to the learning of an FL. It could also be negative and 

impede the acquisition of an FL (p. 43). As mentioned above, 

grammatical differences have received the most attention, perhaps 

because that is where the most negative transfer occurs. For 

example, in one study of Spanish high school students, Alonso 

(1997) found that of 138 interlingual errors, 96 were due to the 

transfer of grammatical structure. Grammatical differences are 

essential and are mostly focused on between languages. As Brown 

(2004) predicted, "Before the learner becomes familiar with the 

system of the FL, the NL is the only linguistic system upon which 

the learner can draw." "Therefore, not having enough knowledge in 

this sense will lead learners to use their system of syntax in the FL, 

and this interference makes them erroneous" (p. 298. For instance, 

Xiaoqing Sun (2014) shows that the Chinese expression mode 

disturbs the students' expressions in English. He claims that to 

distinguish the differences in syntactic structure between English 

and Chinese. One must first identify the differences in syntax 

between the two languages. 



 

  2121                                   ٠٢٠٢ی بەهار/ ١/ ژمارە ٦بەرگی /   رەژێتو یارۆڤگ

 

In line with previous studies, Kurdish and English have 

similarities and differences. Al Bajalani (2008) investigates the 

errors of Kurdish learners of English; she worked on the 1st-grade 

students' composition errors belonging to negative transfer. She 

tabulated the students' errors and found common mistakes in 

general that the majority of the participants face due to the 

distinctions between the Kurdish and English languages.  

Although several studies compare the Kurdish and English 

languages in some linguistic aspects, no studies have been found to 

compare Kurdish language patterns to their English equivalents in 

the field of grammar. This can be the gap for further research to 

find those differences that cause negative language transfer. 

Consequently, this project attempts to fulfil the significance of 

negative transfer in grammatical sentence structures for EFL 

learners. 

Methodology 

This project adopts an exploratory mixed-method design. It is 

characterized by "an initial qualitative phase of data collection and 

analysis, followed by a phase of quantitative data collection and 

analysis, with a final phase of integration or linking of data from 

the two separate strands of data" (Berman, 2017, p.6). This study 

uses students' written texts as an instrument for data collection. 

This means that the data collection tool in this study was to ask 

students to produce a written text (Latief, 2009).  

The data was gathered from 60 first-grade students in the 

English Language Department/Faculty of Art and the English 

Language Department/Faculty of Basic Educational Studies at 

Soran University in Soran district/Kurdistan region/Iraq. They were 

asked to write a written composition in English. NL interference 
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was detected, and grammatical errors were identified. First-year 

college students are more likely to struggle with producing correct 

expressions and grammatical sentence structures. 

NL interferences were detected, and grammatical errors were 

identified. Through their compositions and NL interferences, while 

writing the compositions, we can find evidence to prove Kurdish 

language interferences in learning English as a foreign language 

and support the claim of the impact that NL has on the learning of 

FL. The data was used to answer the following two research 

questions: 

1. What are the common grammatical sentence structures 

negatively transferred by Kurdish learners of English while 

learning the language? 

2. How do the English and Kurdish language grammatical 

differences and negative transfer impede learning English as an 

FL?  

The research strategy to select the participants is "cluster" 

sampling. The sample type is when "the whole population is 

divided into clusters or groups" (Wilson, 2014, pp. 196–197). 

Subsequently, a random sample is taken from these clusters. Thus, 

the participants were selected randomly from two faculties of Soran 

University, and among the four grades, grade one was chosen. 

Concerning the sample size, according to the English language 

department in the College of Arts and College of Education, 

selecting 60 students as participants among 1st-grade students at 

the level of college equals approximately 25% of the total students 

at this level.  
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Data Analysis 

Linguists have established two important tools to analyze 

learners' FL skills and detect the causes beyond the errors they 

make when learning FL. The first one is Contrastive Analysis 

(CA), a deductive approach that belongs to the behaviourist school. 

The second tool is error analysis (EA), an inductive cognitivist 

approach (Fischer & Fischer, 1979). The goal of CA is to compare 

and analyze the differences in pronunciation, vocabulary, and 

grammar between the learner's FL and NL. On the one hand, it 

looks for similarities to improve positive transfer that facilitates the 

process of learning and differences to prevent interference (Zhao, 

2019, p. 943). According to Lado (1966), CA is based on the 

assumption that "we can predict and describe patterns that will 

cause difficulty in learning, as well as those that will not, by 

systematically comparing the language and culture to be learned 

with the student's target language and culture" (p.vii). CA assumes 

that the patterns and rules of NL cause difficulties in FL learning 

(Albalawi, 2016). 

For many years, the performer's NL had been presumed to be 

the only major source of syntactic errors in adult FL performance. 

A lot of material preparation was done with this assumption in 

mind (Banathy et al., 1966). Subsequent empirical studies related to 

errors made by FL students led to the discovery that many errors 

are not traceable to the structure of the NL but are common to FL 

performers of different linguistic backgrounds (e.g., Richards, 

1971; Buteau, 1970). These findings have led several scholars to 

question the value of CA and to argue instead for error analysis. 

Then, Corder captures the transition from the CA to the EA 

approach (Bajalani, 2008). According to Corder (1975), FL errors 

do not reflect faulty imitation. Rather, they are to be viewed as 

indications of a learner's attempt to figure out some system, that is, 
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to impose regularity on the language the learner is exposed to (p. 

202). According to Fisiak (1981), CA must be carried out despite 

some flaws because not all CA hypotheses are incorrect. Fisiak 

(1981) further explains, "EA as part of applied linguistics cannot 

replace CA; it can only supplement it" (p. 7). CA is to compare the 

NL and FL for similarities and differences. (Gass, 2001, p.102).  

CA is mostly concerned with (1) describing the contrasts and 

similarities between two or more languages in detail. (2) It serves 

as a good model for comparing them. (3) It determines which items 

are comparable and how they should be compared. It defines terms 

like congruence, equivalence, and contrast, among others. (5) It's 

curious about how a universal concept like X is expressed in 

languages A and B. (6) It identifies potential difficulty areas in the 

target language (TL) where interference is likely to occur. (7) It 

also highlights the importance of both similarities and differences 

(Fisiak and Mickiewicz, 1981, as cited in Boskany, 2015, p. 80). 

This study used data from a group of individuals to analyze 

and describe the grammatical errors that occur naturally with no 

intervention. Samples of grammatical errors from the students' 

compositions were argued intensely to earn evidence for 

corroborated Kurdish language interference in learning English as 

an FL. After that, the evidence was shown in tables and numbers. 

The compositions were read carefully to detect every grammatical 

error and interlanguage or interferential error. Then, any 

grammatical errors related to Kurdish interferences in English were 

determined.   

Previously, "contrastive" and "errors" analysis approaches 

were explained theoretically. Here, only CA was utilized to form 

the applicable approach to data analysis. The goal of CA is to 

discover principles that can be applied to practical problems in 
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language education, with a particular focus on transfer, 

interference, and equivalence (Fisiak & Mickiewicz, 1981, p.1; 

Hartmann & Stork, 1972, p.240). In compliance with the stages of 

the CA approach, like description, selection, contrast, and 

prediction (Whitman, 1970, p. 191), students' errors were detected 

and analyzed. The four steps are: (1) Comparing Kurdish (NL) and 

English (FL) in terms of grammar and writing formal descriptions 

(D1 and D2) of them. (2) Choosing the forms (S1 and S2) for 

comparison from the descriptions. (3) Contrast the chosen forms 

(S1/S2). (4) Making a difficulty prediction (P) based on the 

contrast: 

 

      NL                       (D1)                     (S1)                        (S1/S2)                       (p)   

      FL                       (D2)                     (S2)       

                 Description            Selection                  Contrast                Prediction 

The contrastive analyst gives a formal description of the 

learners' NL and FL at the description stage. All contrastive 

linguists are likely to agree that the two descriptions must be of the 

same formal type, as in contrast to linguistic forms, one of which is 

described transformationally and the other is tagmemic. The former 

generates only the well-formed or grammatically correct sentences 

of a language, and the latter defines the basic units of language as 

composite elements. However, the difficulties associated with the 

concept of similar descriptions must be acknowledged, particularly 

when applied to diverse language stocks (Belasco, 1964, pp. 5–10).  

Selection is the second step in the contrastive process, which is 

often considered the most essential since it reflects the 

investigator's conscious and unconscious beliefs about the nature of 

language contrast, interference, errors, and so on. The analyzer 
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selects certain forms (linguistic elements, norms, structures, and so 

on) for contrast at the selection stage, as it is difficult to contrast 

every aspect of two languages (Whitman, 1970, p. 191). 

Then, the contrastive process is performed at the contrast 

stage, highlighting the parallels and differences between the two 

languages. Finally, the contrastive analyst anticipates the 

significant issues and obstacles that the learner may or may not 

face when learning the FL at the stage of prediction (Whitman, 

1970, p. 191). When a difference between NL and FL is selected, 

contrasted, and predicted, it is possible to interfere with NL items, 

rules, or structures in the FL. Differences lead to interference, 

which causes language learners difficulties and challenges. 

Different NL & FL items          Interference (NL into FL)          

Difficulty in learning FL 

Findings and Discussion 

There is consensus among linguists who believe that at least 

"one of the reasons beyond errors in FL production is NL influence 

or negative transfer, especially in grammar" (Fauziati, 2017). "The 

role of NL influence on the learning of FL syntax has been a 

somewhat more controversial issue" (Meriläinen, 2010, p. 23). It is 

demonstrated that grammar is important because it teaches students 

how to put words together to form sentences. Therefore, the 

dissimilarities between NL and FL in grammar can impede a 

quicker learning process because this may negatively transfer the 

NL knowledge into FL. This study aimed to identify grammatical 

differences that cause negative transfer from Kurdish to English. 

Specifying the language patterns and sentence structures between 

both languages is essentially the premise of the project objectives. 

We try more to figure out how Kurdish and English are 
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grammatically different and how these differences cause Kurdish 

learners of English to make errors when they write in the FL. 

One of the insights from the achieved data tells us that many 

language seekers, especially those in elementary, pre-intermediate, 

and intermediate levels, think in their NL before speaking in the 

FL. They think and produce language in their mind according to 

their NL rules and then convert their thoughts and ideas to the FL 

as they have appeared in their written texts and compositions. For 

example, one of the participants wrote this sentence: (*I plan for 

my next year studying tomorrow.) It is incorrect concerning the 

tense of the sentence; using simple present tense for the future in 

this condition belongs to the participants' NL background. In the 

Kurdish language, simple present, present continuous, and future 

simple have the same sentence structure, but tense markers or 

adverbs of time (e.g., every day, now, tomorrow, etc.) identify the 

tense of the sentences. Consequently, the error may relate to this 

basic grammatical incongruity between the Kurdish and English 

languages. 

According to Lado and Fries (1948), the negative influence of 

previous habits on acquiring a new language is referred to as 

interference. Language experts in the 1960s developed Contrastive 

Analysis as a pedagogic tool to study the interference effect of NL 

and FL learning and to help teach an FL in the most efficient way 

possible (Mishra, 2005, p.43). English and Kurdish, as two Endo-

European languages, have several grammatical compatibilities and 

dissimilarities. For example, the sentence (You must decide.) has a 

similar Kurdish word order (تؤ ثيَويستة برِيار بدةي, [To pêwyste bryar 

bydêy]). However, errors belong to incongruent patterns in the NL 

and FL. For instance, the Kurdish language includes no gender 
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pronouns; so many writers make such errors and hardly learn to use 

gender pronouns appropriately. 

Fries (1945) stated, "The most efficient materials are those that 

are based upon a scientific description of the language to be 

learned, carefully compared with a parallel description of the native 

language of the learner" (p. 9). In that, CA compares the structure 

of grammatical issues with each other to find parallels and 

discrepancies. The ultimate aim is to estimate which sections would 

be easy or difficult for students to learn. In this study, the focus is 

on the differences between the two languages because "what one 

has to do in learning a second language is to learn the differences" 

(Gass & Selinker, 2008, p. 97). The steps of the contrastive 

approach are the machine and the analysis of the errors made by the 

participants. The steps are description, selection, contrast, and 

prediction (Whitman, 1970, p. 191). 

1. Description stage: A formal description of the learner's NL 

and FL is provided. Major grammatical aspects are chosen and 

described. For example, English “pronouns” are divided into two 

groups: subject pronouns (I, you, we, they, he, she, and it) and 

object pronouns (me, you, us, them, him, her, and it), whereas, 

Kurdish has only one group of pronouns as subject and object (مو 
mn،  تؤto  ،   .(ewan ئةواى ،êwa ئيَوة ،êma ئيَمة ،ew ئةو 

2. Selection stage: The selection stage involves selecting 

grammatical forms (S1 and S2) for contrast from the descriptions. 

Specific aspects of the language are selected and determined to 

clarify two parallel situations to prepare for the contract stage. For 

instance, at least five basic sentence patterns exist in both 

languages. In English, these sentence structures are very common 

(SV, SVO, SVC, SVOC, and SVOO) (Stockwell, Bowen, & 
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Martin, 1965, pp. 18–41). In contrast, the Kurdish language 

includes five basic sentence patterns (SV, SOV, SCV, SOVC, and 

SOOV) (Qalbakani Zmani Kurdi [Kurdish Sentence Patterns], 

2017). The selection must be in similar grammatical fields; NL 

sentence patterns with FL sentence patterns, NL pronouns with FL 

pronouns, and so on. 

3. Contrast stage: Making a comparison between the two 

forms (S1/S2). They are either the same or the different forms. For 

example, when the analyst chooses gender pronoun for third person 

singular, after contrasting English and Kurdish, the outcome 

implies that English distinguishes between the genders (he male, 

she female, and it neuter). However, the Kurdish pronoun (ئةو ew) 

is the only alternative to them (Zman w Adeby Kwrdy [Language 

and Literature of Kurdish] 7
th

 Class, 2015, p.93). Incongruity is 

available between the gender pronouns of both languages.  

4. Prediction Stage: Using the contrast stage to predict 

difficulty is the last step to recognize if there is a problem. Usually, 

difficulties comply with the differences between the FL and NL. In 

the case of the gender pronoun, as mentioned in the contrast stage, 

this may result in frequent errors, even at advanced levels. In 

composition 51, the writer incorrectly uses his on its behalf (*the 

dog died because of his reflection). Therefore, Kurdish learners 

may face difficulties in learning English pronouns in general and 

gender pronouns specifically. 

The participants' selected errors could prove the reality that 

Kurdish as an NL can influence English as an FL. Moreover, the 

errors that happen because of NL and FL grammatical differences 

can reveal that Kurdish learners' linguistic background interferes 

with learning English. We extract and analyze various samples 
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from the participants' written texts and compositions to better 

understand.  

The symbol (*) means incorrect examples, but (-) means 

correct examples.  

In Kurdish, suffixes are added to nouns indicating whether 

they are definite or indefinite, but in English, articles are 

independent words that come before the nouns. In Sample 1, the 

article's omission may belong to the Kurdish article system usage, 

which says that Kurdish speakers use suffixes. Moreover, when an 

article is required before a word, Kurdish speakers tend to omit it, 

called an omission. For example, (*my sister is a nurse) for (my 

sister is a nurse) because Kurdish speakers do not use articles in 

such statements before nouns. 

In Sample 2, another issue manifests. The articles (a, an) are 

used in different cases, with the nouns that start with the five vowel 

letters (a, i, o, u, e) and a with the nouns that start with other letters. 

However, Kurdish has no such grammatical usage of articles; 

therefore, they may face difficulties.   

*Reading is a important thing in our life.                          

                        - Reading is an important thing in our life.    

*They haven‟t a enough time to relax.                            

                        - They haven‟t enough time to relax.  

Plural S is the equivalent of the Kurdish plural suffix (اى [an]). 

In the majority of cases, they can be used similarly but in some 

cases, they have different uses. In sample 7, after both the noun is 
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plural, whereas in the Kurdish language (both, يةردووك) can be used 

with singular nouns. This might confuse Kurdish English speakers. 

 Another important point concerning the use of the plural “S” 

with the pattern (adjective + Noun), usually plural “S” is added to 

the noun like (good girls), while in the Kurdish language the suffix 

 Kycê] كضة باشةكاى) is shifted to the end of the adjective (اى)

bashakan]), here, (باشةكاى) is the adjective, which comes after the 

noun. This difference could mislead the language users as in 

Sample 4. 

*Both gender create a beautiful friendship.                  

                        - Both genders create a beautiful friendship.  

*These two different school.                                          

                        - These two different schools.  

The auxiliary (v. to be) is usually agglutinated to a noun or an 

adjective as a suffix in Kurdish, rather than being utilized in its full 

and independent lexis. As a result, Kurdish speakers may 

occasionally omit as has happened in Sample 5. For questions, 

auxiliaries are used according to the tense, subject, and verb form. 

All the auxiliaries like (v. to be, v. to do, v. to have) have only one 

Kurdish equivalent which is ( يائا  [aya]), because of that, using the 

auxiliaries are usually difficult for Kurdish English learners and 

they may produce erroneous patterns in their process of learning 

English. Many participants made mistakes like in Sample 6. 

Various auxiliaries might be used interchangeably because of the 

auxiliary incongruity between both languages.  
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In the English language, third-person singular pronouns affect 

the use of auxiliaries. (Do)  is used with I, you, we, they, whereas, 

(does) is used with he, she, and it. If you look at Sample 7, you see 

that the learner used an erroneous auxiliary to make a negative. In 

these cases, Kurdish learners of English face challenges because 

third personal pronouns do not create similar changes to the 

auxiliaries.  

*My family always with me.                                       

                        - My family is always with me.            Omission  

*Is earthquakes happen in our city?                          

                        - Does earthquakes happen in our city?  

*In my live mother don‟t change.                              

                        - In my life mother doesn‟t change.  

Pronouns are words that act as substitutes for nouns. They are 

frequently used to avoid repeating the nouns they refer to (Chan, 

1986). The Kurdish language has only one set of personal 

pronouns, which can take the roles of subject and object in a 

sentence, but English includes two independent sets of subject and 

object pronouns (subject: I, you, you, we, they, he, she, it; and 

object: me, you, you, us, them, him, her, it). This difference can 

obstruct the learning of the target language. Learners could be 

confused about using "he" or "him" instead of the third-person 

singular male pronoun (ئةو [ew]), and in Sample 8, the participant 

used "him" instead of "he." For Kurdish learners of English, the 

noun that takes on the role of subject or object makes no difference 

when using a pronoun on behalf of the noun.    
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Even for “possessive adjectives”, English has another semi-

independent set like (my, your, our, their, his, her, and its), 

whereas, Kurdish speakers add the prefix (يي [hy]) to every 

pronoun when making possessives. For instance, I becomes my in 

English, but (ئةو [ew]) becomes (يي ئةو [hy ew]) in Kurdish. Sample 

9 is an example of an error made by one of the participants; he 

misused the possessive adjective.    

Independent pronouns are not used in some Kurdish 

statements; instead, agglutinated pronouns are used; for example, 

 the underlined letter is ([mn hywadexwazm brom] مو ييوادةخوازم برِؤم)

the agglutinated pronoun that stands for me. The sentence 

translation is (I hope I go), but in Sample 10, the writer, because of 

his Kurdish background knowledge, didn‟t use the second 

independent pronoun I. Such negative NL transfer of knowledge is 

called first language interference.   

 In Kurdish, there is no gender distinction for the third person 

singular, whereas in English there is. For third person singular male 

he, female she, and neuter It are used, the Kurdish pronoun (ئةو 
[ew]) is the only option (Zman w Adeby Kwrdy [Language and 

Literature of Kurdish] &th Class, 2015, p.93). This may result in 

frequent errors, even at senior levels.  

*I hope him be successful in life.                                   

                        - I hope he is successful in life.  

*A dog was died because of his reflection.                    

                        - A dog was died because of its reflection. 

*I said could draw classic picture.                                
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                        - I said I could draw classic picture.   

In Kurdish, the third-person singular "S" does not exist. 

Because the vast majority of verbs in the third person singular in 

the simple present are produced by adding -S to the primary form, 

it can obstruct accurate English learning. Teachers of English 

classes face difficulties helping their students overcome the third-

person singular "S," which is difficult for Kurdish English learners. 

More practice and various techniques are necessary to adapt to this 

"S". Sample 11 is an example of a participant's omission. 

The "S" cannot be generalized to all the main verbs in the 

sentence because, when they come after modals, neither the modal 

nor the main verb takes the third person singular –S. This is another 

difficulty for the learners because they must distinguish between 

the two patterns (subj. + v. and subj. + modal + v.). Sample 12 is a 

grammatical example.  

*Reading give you a bright future.                                            

                        - Reading gives you a bright future.  

*The hardest decision can makes.                                              

                        - The hardest decision can make.   

The English and Kurdish languages have various grammatical 

sentence structures and patterns. Although some of them are 

similar, there are still some incongruities. As for the dissimilarities, 

English is different from Kurdish in several sentence patterns (SVO 

vs. SOV, SVC vs. SCV, SVOC vs. SOVC, and SVOO vs. SOOV). 

For example, an English SVC sentence pattern like (Azad sleeps in 
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bed) becomes SCV in the Kurdish language ( ئازاد لةناو جيَطةيدا
 .(Azad in bed sleeps* دةخةويَت

 Sample 13 is ordered incorrectly because the participant 

translated the Kurdish sentence into English. This is because the 

Kurdish SOV sentence pattern converts to SVO in English. For the 

same reason, the pattern of sample 14 is SVCO, which is Kurdish 

word order, while in English, it is SVOC. Such differences in 

structure lead the learners to organize the sentences incorrectly.  

Sample 15 is disordered. The exact Kurdish expressions are 

translated into English. While adjectives in English generally come 

before (precede) the nouns (a hard lesson), they usually come after 

(follow) the nouns in Kurdish (*a lesson difficult) (Alexander, 

1999, p.82). Kurdish speakers may employ the same NL structure 

to create FL expressions like (*a car old) for (an old car). In 

Sample 15, the participant translated his/her Kurdish meaning and 

words into English: 

        *Life without mother is not be.  

         (Zhian  babe  daik   nabetn)     

EFL teachers must be aware of these distinctions to support 

their students' learning because these errors result from linguistic 

differences that have a negative influence on the transfer of NL 

knowledge into FL production. 

*I should no time waste.                                            

                        - I shouldn‟t waste time.        

*I have lessons difficult.                                             
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                        - I have difficult lessons.      

*Life without mother is not be.                               

                        - There is no life without a mother.   

Tenses in Kurdish are different from English in some ways. 

Usually, prefixes and suffixes make various tenses, which are 

added to the main verb in the Kurdish language, like (present 

simple: كتيَبةكة دةكرِيَت [ktêbeke dekrêt], past simple: كتيَبةكةى كرِي 

[ktêbekay kry], present perfect: كتيَبةكةى كرِيووة [ktêbekey krywe], 

past perfect: كتيَبةكةى كرِي بوو [ktêbekey krybw], and so on). whereas 

in English syntax, auxiliary verbs come before the main verbs to 

form various tenses in addition to adding -ing, -ed, and -S, for 

example (present simple: He buys the book; present continuous: He 

is buying the book; present perfect: He has bought the book; past 

perfect: “He had bought the book, and so on). The question that 

needs to be answered is: Are these differences beyond the errors? 

The answer is “relatively yes”. The following  6-17 samples 

demonstrate that Kurdish learners have difficulties when there are 

differences. 

The structures of present simple, present continuous, and 

future simple tenses in Kurdish are similar, but each has its own 

independent pattern in English. Kurdish speakers differentiate the 

tenses by using time adverbs like (يةموو رِؤذيَك every day, ئيَستا now,  
 tomorrow and so on). For example, for these three sentences بةيانى

(John drinks water, John is drinking water and Jade will drink 

water) Kurdish language has only one structure, which is ( ئاو  يونس
 For signifying the tense of the .([.Yonis aw dexwatewe] دةخواتةوة

sentence Kurdish speaker use time adverbials like: 
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 John drinks water everyday- يةموو رِؤذيَك يونس ئاو دةخواتةوة. 

 .John drinks water now-         ئيَسـتا يونس ئاو دةخواتةوة. 

  .John drinks water tomorrow-        بةيانى يونس ئاو دةخواتةوة. 

Although a wide range of grammatical errors can be heard in 

non-native speakers' speech, their types and rates are not random 

(Lee & Seneff, 2008, p.89). It has been discovered, for instance, 

that certain grammatical formations cause particular difficulties for 

Kurdish English learners. Therefore, it is difficult for learners to 

comprehend the structures and differentiate among the tenses. They 

may misuse and confuse them when using such tenses.  

*They had push the car.                                                        

                        - They had pushed the car.  

*I plan tomorrow for my next year studying.                     

                        - I will plan tomorrow for my next year 

studying. 

Kurdish formality uses the private question word (ئايا [Aya]) to 

indicate a Yes/No question. There is no other Kurdish translation 

for (do/does/did/is/are...?). A Kurdish speaker could get all the 

auxiliary words necessary to create a question in an English 

Yes/No question mixed up. Additionally, the verb form remains the 

same when a Kurdish affirmative statement is transformed into a 

question. For instance, ( بازارتؤ ضوويت بؤ   [To cwyt bo bazaar]) can be 

changed to question only by placing (ئاياaya) like ([ ئايا تؤ ضويت بؤ
 Similarly in English, one may say .([?Aya to cwyt bo bazaar] بازارِ؟
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(*Did you went to market?) rather than say (Did you go to 

market?). Sample 18 confirms this phenomenon.  

*Are you live for your goals?                                             

                        - Do you live for your goals? 

Concerning negatives, other distinctions that could lead to 

Errors by Kurdish English learners include the fact that in Kurdish, 

a statement can only be made negative by adding the prefix (نا na, 

 me) to the verb (Zman w Adeby Kwrdy مة ny, or ني ,ne نة

[Language and Literature of Kurdish] 7th Class, 2015, pp.33-34). 

Therefore, Sample 19 shows that 'Not' may be treated similarly by 

the Kurdish learners of English, which is regarded as negatively 

transferred knowledge. For example, (*He not eat breakfast.) for 

(He doesn’t eat breakfast or He didn’t eat breakfast). Furthermore, 

in English the word “Not” is conjugated with auxiliaries to make 

negative, but in Kurdish the prefixes (نا na, نة ne, ني ny, or مة me) 

are added to the main verb.    

Confusion among the auxiliaries is another challenge for 

Kurdish learners. If you look at sample 20, you will see that the 

participant misused the auxiliary in making the sentence negative. 

For Kurdish learners, the pattern (auxiliary + not) is not applicable 

in making the sentences negative because they only add a prefix to 

the verb. As a result, Kurdish learners may encounter difficulties 

and make mistakes as a result of transferring their NL knowledge.  

*You not always did that.                                              

                        - You didn‟t always do that.      

*We havn‟t judge quickly.                                            
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                        - We don‟t judge quickly.  

Both Kurdish and English have significant grammatical 

parallels and variances. Kurdish learners may have difficulties 

because of grammatical variances; as a result, teachers can assist 

their students in overcoming these obstacles. CA is relatively 

helpful in exhibiting the similarities that assist the learners in 

learning easier and predicting the difficulties that might happen 

because of the differences. 

In general, 331 errors were found in detecting the grammatical 

errors in the participants' written compositions. Within the errors, 

213 (65%) are considered NL interferences because the errors 

belong to several incongruent aspects of grammar between the 

English and Kurdish languages, and 114 (35%) are counted as 

errors, not NL. That is because there are similarities between both 

languages in such matters. The obtained data after the detection 

process demonstrates that NL grammatical knowledge is 

transferred negatively into FL learning. Kurdish learners make 

errors because of both NL and FL differences. When NL becomes 

the source of the errors, it is called "interference" or "negative 

transfer" (Richards, 1974).   

Among the compositions, an example included 21 (6%) 

grammatical errors, the highest number of errors. Of these 21 

errors, seven of them are errors not related to NL. However, NL is 

predicted to be the source of the errors for the other fourteen 

because they are in grammatical topics measured as incongruent in 

English and Kurdish grammar. However, in another composition, 

no obvious errors were seen, even though the participant was in the 

first level at the university. Among the written texts, various 

numbers of errors were detected. For example, a 

composition includes 14 (4.2%) errors (9 
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interferences), another includes 10 (3%) errors (7 interferences), 

and so on. The grammatical difference between NL (Kurdish) and 

FL (English) is the factor that goes beyond choosing the number of 

errors as interference. This signifies that when there are 

differences, errors may happen. 

The categorized data according to some grammatical areas 

facilitates the process of learning because it determines where and 

in which aspect the errors may be predicted to happen. The 

following table lists several grammatical categories: 

 

 Grammatical categories relate to NL 

interference 

(The errors that belong to NL 

differences) 

Total Errors in all (60) 

compositions 

according to each 

category  

1 Articles (misuse, omission) 35 (16.3%) 

2 Plural (S) and singular  31 (14.4%) 

3 Auxiliaries (misuse, omission) 29 (13.5%) 

4 
Pronouns (Gender, Omission, Misuse, 

Sub. & Obj.) 
26 (12.1%) 

5 3rd
 Person Singular  (S)  23 (10.7%) 

6 Infinitive + Gerund  18 (8.4%) 
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7 Patterns and Word Order 13 (6.2%) 

8 Tenses  12 (5.6%) 

9 
Negatives and Questions (wh-Q., 

yes/no Q., tag Q.) 
12 (5.6%) 

1

0 
Passive Voice 6 (2.9%) 

1

1 
Comparative and Superlative 5 (2.4%) 

1

2 
Relative Words 2 (0.9%) 

1

3 
Phrasal Verbs 2 (0.9%) 

1

4 
 Sum:   214 (%100) 

 

There are other grammatical categories, but those 13 topics 

mentioned in the table are the topics where participants made errors 

while using them in compositions. They are the grammatical topics 

that differ from the participants' NL and FL. Moreover, other 
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grammatical categories or aspects are similar in both languages. 

The Kurdish language includes an object-independent set of 

pronouns, gender, third-person singular S, and so on. It means that 

while both languages are members of the same language family and 

share similarities, they differ in some grammatical aspects. These 

grammatical inconsistencies impede the process of learning by 

creating difficulties. 

The data showed different types of errors committed by the 

participants. Among them were misuse and the omission of the 

article, which was the highest type of error compared to other 

categories. This is because misuse and omission of the article cause 

35 errors (16.3%), and plural "S" and singular "s" come next with 

31 errors (14.4%). Moreover, relatives and phrasal verbs had the 

lowest rate of errors. This data may be changed in some ratio if 

similar compositions are required for the same participants. 

However, they will still face similar challenges because we have 

chosen 60 participants from two different faculties at Soran 

University.  

Even though EFL college first graders have been studying the 

language for 12 years before entering higher education, they do not 

seem to have a good command of English. Students still struggle 

while trying to produce proper English sentences and texts. One of 

the causes of these grammatical errors seems to be related to 

language interference. Therefore, Kurdish learners of English need 

much effort to be acquainted with grammatical differences so as 

not to produce English erroneously.   

The study's findings prove the influence of NL and FL on 

students' language production. This confirms interference as one of 

the sources of errors in the interlanguage hypothesis put forth by 

Saville-Troike (2012), Gass and Selinker (2008), and Ellis & 
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Barkhuizen (2005), according to which learner language is 

vulnerable to invasion from both learners' NL and TL systems. 

Keeping to Owu-Evie & Lomotey (2016),  Pudin et al. (2015),  

Solano et al. (2014),  Watcharapunyawong & Usaha (2013),  and 

Choroleeva, 2009), NL influence was discovered in the current 

study, including grammatical aspects. 

In line with the hypothesis that the Kurdish language 

influences learning English as a foreign language, we remind 

readers of the "behaviourist theory" that Robert Lado presented in 

the 1950s. According to him, language users often transfer their 

native language forms and meanings when attempting to produce in 

an FL. Concerning this, 273 errors made by 60 participants support 

and enhance the behaviourist theory. On the contrary, Pit Corder 

(1967) gives a different comment and believes that only a few of 

the learner's mistakes are produced due to transfer" (p.202), but he 

still believes that some of the errors belong to the NL. Therefore, 

there is a relative consensus that NL influences grammar, in 

particular.  

The first research question is answered by describing the most 

common grammatical and syntactical dissimilarities between 

English and Kurdish languages by comparing grammatical topics 

and fields according to English and Kurdish sources. Fourteen 

grammatical aspects were found and elaborated that differ from 

Kurdish native speakers' language with English as the target 

language.  

As for the second research question about the impediments of 

learning English as an FL by English and Kurdish language 

grammatical differences, data analysis proved this reality through 

participants‟ various errors that belong to their NL. For example, if 

the teacher neglects the learner‟s native and foreign language 
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differences, the learners negatively transfer their mother tongue's 

grammatical rules. They may, for example, misuse the 

demonstratives and say (*this flowers,ئةو طولَانة) instead of (these 

flowers) because in the Kurdish language, even with plural 

countable nouns, a singular demonstrative is used.  

Concerning the third research question concerning the 

significance of being familiar with the grammatical differences 

between both languages and how to deal with errors resulting from 

the differences, in miscellaneous areas and parts of the article, it is 

discussed that teachers need familiarity with the learner's native 

and foreign language differences and plan to get over them. 

The results of this research on transfer issues and EFL learner 

strategies may be helpful to EFL teachers who are worried about 

transfer in their students' FL writing and speaking as well as to the 

students who are aware of the issue. It is important to encourage 

learners' awareness of the differences between their native language 

and the target language. Increasing students' awareness and 

knowledge of linguistic disparities necessitate that EFL teachers 

use the CA approach in their practical instruction (Yu, 2009, 

p.140). Strengthening the contrast between Kurdish and English is 

crucial in learning a second language, using CA to identify 

differences and similarities.  

The intrinsic aspects of the learner's psychology must be in 

focus. As suggested by Thyab (2021), it is inevitable to make errors 

when learning a new language. By correcting every error, teachers 

should avoid discouraging their students. Teachers must also point 

out the usual errors that students make when learning the target 

language (p.3). The researcher would like to suggest some 

pedagogical implications for teaching based on the findings: 
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1- By highlighting the distinctions between Kurdish and 

English, English teachers can assist EFL students in reducing 

language interference. 

2- Ringbom & Jarvis (2009) mentioned the importance of 

similarities, which says "Given the important role that cross-

linguistic similarities play in language learning, a natural question 

to follow is whether and to what extent they could be put to 

effective use in teaching" (p. 114). While teaching, teachers must 

simultaneously provide students with appropriate guidance to 

encourage positive transfer rather than negative transfer. 

3- The teacher needs to spend some time and effort on these 

challenging subjects. The teacher should provide clearer 

explanations when teaching English grammatical differences 

between the NL and FL (Abbasi & Kerimia, 2011, p.535).   

4- After giving several writing rules to English learners, some 

samples of their writings need to be transcribed and distributed to 

them for correction and analysis. They would be learning from 

their errors (Abi Samara, 2003, p.78). 

5- The errors in the use of grammatical rules by Kurdish 

English speakers in this study show the influence of their NL, so 

the teachers and learners can benefit from this and similar studies 

to get over the negative transfer and enhance the process of 

learning. 

6- Remarks must be included in the syllabi's design, and 

students must be taught how to learn from errors that result in a 

negative transfer. 

In line with the hypothesis that the Kurdish language 

influences learning English as a foreign language, we remind 



 

  2142                                   ٠٢٠٢ی بەهار/ ١/ ژمارە ٦بەرگی /   رەژێتو یارۆڤگ

 

readers of the "behaviourist theory" that Robert Lado presented in 

the 1950s. According to him, language users often transfer their 

native language forms and meanings when attempting to produce in 

an FL. Concerning this, 273 errors made by 60 participants support 

and enhance the behaviourist theory. On the contrary, Pit Corder 

(1967) gives a different comment and believes that only a few of 

the learner's mistakes are produced due to "transfer" (p. 202), but 

he still believes that some of the errors belong to the NL. 

Therefore, there is a relative consensus that NL influences 

grammar. 
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Conclusion  

In conclusion, as Richards (2014) stated, NL interference is a 

major obstacle in FL learning and a primary source of FL learners' 

linguistic errors (as cited in Alhajailan, 2020, p.192). Through 

secondary data from academic sources and the instrument used to 

collect data from the compositions written by 60 participants in 

first grade at Soran University, we identified some grammatical 

differences between Kurdish and English that negatively influenced 

the transfer between NL and FL. This frequently impedes learning 

because, if students are not exposed to these distinctions early on, 

they can mistakenly transfer data from the NL to the FL, leading to 

errors and inaccurate learning. Then, it becomes difficult to fix 

these errors. This demonstrates the need for the English teacher to 

know the grammatical incongruities between the learner's native 

and foreign language.  

In short, adequate attention should be given to providing more 

evidence of negative language transfer. Studies for an innovative 

way of teaching by contrasting the learner's NL and FL may be 

able to improve efficient ways of teaching English as a foreign 

language by comparing similarities and differences between the 

native and the target language, especially between English and 

Kurdish. A practical step to develop a syllabus based on a 

contrastive analysis technique is a significant subject for future 

research directions. Investigations into how high-level students 

think and react to negative transfer errors can provide interesting 

ideas in the field and enhance English teaching in Kurdistan. 
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 ۼ١فزٝ

܍  ٠ٜ ܋١اٍزٛٝ  ثُبد ْٝ  ٠ٜ ر܎ ْێُۆڵیٛٝ ٍزیٝ ثٝ ٖٝ  یٝ ٠ٜ ٔ ر١ێ܄یٛٝ ئٝ 
ٌ ىٖبٚێُ܎  ىٖبٚ܎ ١َهك܍ ثۆ ٚێ١ ىٖبٚ܎ ئیٛ܌ٓیي܍ ٠ٜ  هێٛ܎ ڕێيٖبٚ܎ ْٝ ٚٝ

ثیٙ،  كا. َبرێٍ نێو܍ ىٖبٚێُ܎ ثیبٚ܎ كٜ َٝ ܍ نێوث٠١ٚ܎ ىٖبٚٝ ۼڕۆٍٝ  ثیبٚ܎ ْٝ
  ثٛیبرٛبٚ܎ ىٖبٚٝ  َبه ثٟێٛیٙ ْٝ یٙ ىاٚیبه܍ ىٖبٚ܎ كایٍ ثٝ كٜ ٠ڵلٜ ٞٝ

هێٛ܎  هێٛ܎ ٠ ٚٝ ܍ ئٝ هك٠٠ ڕ٠اٚ܌ٝ َ܎ ئبٍبی܎ ٞٝ یٝ ّێ١ٜ  ثٝ  كا، َٝ َٝ ثیبٚیٝ
َبهٞێٛبٚ܎  ثۆ ثٝ  ٠ٜ ڕێزٝ ܋ٝ كٜ  َبٚ܎ ڕێُقَزٛ܎ يَٝ رٝ ڕٜ ثٛٝ  َێٍ ْٝ . یٝ یٝ ٞٝ

ُ  ٖٝ ٔ، ثٝ ىٖبٚ܎ ك٠ٜ  ْٝ  ٚلێ عبه عیب٠اىٜ ٞٝ  ܍ ىٖبٚ܎ كایٍ َٝ ۼێُٟبرٝ
ٍذ ي١ربث܎ يۆٚبق܎  ّٝ  ٍزٝ ثٝ ٔ ٖٝ كاد. ثۆ ئٝ هێٛ܎ ڕ٠٠كٜ ܍ ٚٝ ٠ٜ ܋١اٍزٛٝ

كاڕّزٙ   َٝ  ّ܎ ئیٛ܌ٓیي܍ كا٠ایب٘ ْێُوا٠ٜ ثٝ  ٖ܎ ىاُٚۆ܍ ٍۆها٘ ْٝ َٝ یٝ
  ڵٝ ٞٝ ٤١٨َبٚلا،  ڕێيٖبٚیٝ  ڵٝ ك٠ا܍ ٞٝ ڕا٘ ثٝ ܍ ܋ٝ ۼڕۆٍٝ  ث١ٍٛٙ. ْٝ

܍  ٠ٜ یب٘ ܋١اٍزٛٝ َٝ ٞۆَبهٜ  َٝ  ٠اكاٚوا٠ٜ  ڵٝ %( ٦٥ٝٞ) ٦٧٣  َٝ  ٠ٜ كۆىهاٚٝ
ٚێ١ا٘   ٠ٜ ْٝ َبٚٝ ڕێيٖبٚیٝ  ٞۆ܍ عیب٠اىیٝ ثٝ  ٠ٜ ىٖبٚ܎ كایُٝ  هێٛ܎ ثٙ ْٝ ٚٝ

ٞبهیُبه ثێذ ثۆ  ر١اٚێذ كٜ  یٝ ٠ٜ ٔ ر١ێ܄یٛٝ ىٖبٚ܎ ١َهك܍ ٠ ئیٛ܌ٓیيیلا. ئٝ
َب٘ ٠  ڕێيٖبٚیٝ  عیب٠اىیٝ  َبٚیب٘ رب ئبّٛبثٙ ثٝ ٖبٖۆٍزبیب٘ ٠ نێوف١اىٜ

 ܍ نێوث٠١ٚ܎ ىٖبٚلا.  ۼڕۆٍٝ  هیبٚلا ْٝ ٍٝ ر܎ ىاڵج٠١٘ ثٝ ܁ۆٚیٝ

 

 

 

 

 

 



 

  2113                                   ٠٢٠٢ی بەهار/ ١/ ژمارە ٦بەرگی /   رەژێتو یارۆڤگ

 

 حٌٍّوص

طٜيف ٌٛٙ حُيٍحٓش ح٢ُ حُزلغ ك٢ حُظيه٬ص حُِٔز٤ش حُِـ٣ٞش ر٤ٖ حُِـش حٌَُى٣ش 

ػ٢ِ حٓظويحّ ٓلَىحص ُـش ٝح٫ٗـ٣ِ٤ِش حػ٘خء حُظؼِْ. ػخىس ٓخ ط٘ط١ٞ طؼِْ ُـش ػخ٤ٗش 

ك٢ ٗلْ  ٓٔخ هي ٣ٌٕٞ ُٚ آػخٍ ا٣ـخر٤ش ِٝٓز٤شح٫ّ ٝ ٓٔخٍٓظٜخ ك٢ حُِـش ح٫ؿ٘ز٤ش، 

ٓظؼيى ح٧ٓخ٤ُذ  حٝ حٓظ٘ظخؿ٢ ط٤ْٜٔ حٓظٌ٘خك٠ِ٢ ٣ؼظٔي ٜٓ٘ؾ  حُيٍحٓش ػ .حُٞهض

رؼي ٓؼَكش ٓـٔٞػش ٖٓ ح٫هظ٬كخص حُِـ٣ٞش حػ٘خء حُظؼِْ حُِـش ح٫ٗـ٣ِ٤ِش.  ٖٓ أؿَ

طـ٤ٔغ حُز٤خٗخص كٍٞ ح٫هظ٬كخص حُ٘ل٣ٞش ر٤ٖ حُِـظ٤ٖ حٌَُى٣ش ٝح٩ٗـ٣ِ٤ِش ٖٓ 

حُٔوخ١غ  ٜٓخىٍ ٓوظِلش ، ٗخٍى ٓظٕٞ ١خُزًخ ك٢ حُٜق ح٧ٍٝ ًٔ٘خ٤ًٍٖ ٌُظخرش

هطؤ ٗل١ٞ ك٢  ٢ٔٗحُِـ٣ٞش. حػ٘خء ػ٤ِٔش حُزلغ ك٢ ح٫هطخء ػْ حُؼؼٍٞ ػ٠ِ 

٪( ٜٓ٘خ طيحه٬ً ك٢ ٘ٙ) 2ٖٕٟٖٔ ح٧هطخء ، طْ حػظزخٍ طَح٤ًذ حُٔ٘خ٤ًٍٖ.  

٧ّ ٧ٕ ح٧هطخء ط٘ظ٢ٔ ا٠ُ ػيس ؿٞحٗذ ٓظ٠خٍرش ك٢ حُوٞحػي حُِـ٣ٞش ر٤ٖ حُِـش ح

ٌٙ حُيٍحٓش إٔ أكي أٍٛٞ ح٧هطخء ك٢ اٗظخؽ طظَُٜ ٛ. حُِـظ٤ٖ ح٩ٗـ٣ِ٤ِش ٝحٌَُى٣ش

ًُي ٓي٢ٍٓ حُِـش  ٔخػي٣ٌٖٔ إٔ ٣ ح٬ٌُّ ٫ ٣ِحٍ حٓظويحّ حُط٬د ُِـش ح٧ّ.

ح٩ٗـ٣ِ٤ِش ُٔٔخػيس حُٔظؼ٤ِٖٔ ػ٠ِ حُظؼَف ػ٠ِ ح٫هظ٬كخص ٝكظ٠ أٝؿٚ حُظ٘خرٚ 

 .ر٤ٖ ُـظْٜ ح٧ّ ٝح٧ؿ٘ز٤ش

 

 

 

 

 

 

 

 

 

 

 

 

 


