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Abstract
This study aims to investigate the impact of multimodal communication on Kurdish EFL

learners’ listening comprehension. It sets out to identify the most effective modes of
multimodal communication among Kurdish EFL learners, and the type of nonverbal
communication cues Kurdish learners prefer their teachers to use. To conduct this quasi-
experimental study, 50 second stage students of English language department, faculty of
education at Soran university are chosen as the sample. The participants were three groups.
After taking a listening test, two best groups, based on proficiency test performance, are
selected to be experimental and control groups, and the other group is used to take a pilot study.
The instructor is guided to follow some instructions for both groups provided by the researcher.
The experimental group is exposed to multimodal communication, and the control group is
taught without using multimodal communication. Moreover, a questionnaire is distributed
among the experimental group only which consists of multiple choice and open-ended
questions. This indicates that it is a mixed methods study, which is both quantitative and
qualitative. The results revealed that multimodal communication has a positive impact on
participants’ comprehension and subtitled videos are considered as the most effective mode
that enhance their comprehension.

Keyword:Multimodal Communication, Nonverbal Communication, Listening Comprehension,

Kurdish EFL Learners.
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Introduction

Communication, as a vital aspect of delivering information, does not consist of only
one mode as the world and technology develop rapidly. Thus, language teaching and learning
do not rely on only one method, especially traditional methods of language teaching. More
importantly, traditional methods are outdated. So, they are rapidly being replaced by
multimodal teaching methods. Liu (2024) compares both traditional methods and multimodal
methods. She states that traditional teaching approaches place a strong emphasis on student
memorization and teacher explanations through text and oral instruction. On the one hand,
these methods of delivering knowledge could be one-dimensional and they ignore the unique
characteristics of each learner. Multimodal education approaches, on the other hand, combine
several sensory experiences, such visual and audio, to produce a more engaging and dynamic
learning environment.

In the Kurdistan educational context, second language acquisition is challenging due to
the dominance of traditional teaching methods and the low listening comprehension
proficiency among Kurdistan EFL learners. These methods emphasize verbal and written
instruction while neglecting multimodal communication, leaving a gap in meeting learners’
needs. Saeed (2020), found that Kurdish learners struggle to comprehend the speaker’s
intended meaning, a core issue in listening. Malla (2020) highlighted that limited technological
resources and unsuitable classroom settings prevent the use of effective multimodal tools like
role-plays, songs, and videos. The main aim of this study is to explore the impact of multimodal
communication on Kurdistan EFL learners’ listening comprehension. Additionally, the study
sets out to determine the most effective mode of multimodal communication among Kurdistan

EFL learners for enhancing their listening comprehension, and it also attempts to investigate
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the implications of multimodal communication practices in the Kurdish context. The following
questions guide the study:
1. What impact does multimodal communication have on listening comprehension?

2. What modes of multimodal communication are effective for enhancing Kurdish EFL learners’
listening comprehension?

3. What are the implications of multimodal communication for EFL teaching practices in the
Kurdish context?

Based on prior literature, there are two hypotheses as follow:

1. Multimodal communication has significant impact on listening comprehension among

Kurdish EFL learners.
2. Images are the most effective mode of multimodal communication for enhancing listening

comprehension among Kurdish EFL learners.

This study is significant in failing a gap in research within the Kurdish EFL context, where
the use of multimodal communication is underexplored. It also offers insights for teachers and
curriculum designers to integrate multimodal communication modes into classroom practices.
This study is also grounded in multimodal learning theory, which highlights the role of
integrating various sensory inputs visual, auditory, and physical in facilitating comprehension.
Learning becomes more effective when supported by multimodal cues such as images, gestures,
and videos.

Kress and Van, as cited in Shalihah et al. (2018), defined multimodality as using multiple
modes of communication by a speaker at one time. A person may use other ways of delivering
his or her message by using an image, gesture, and a non-verbal cue, and it does not always
have to be words. Mzafar and Jamal (2021), defined listening and stated that people with good
listening skills can comprehend what others are saying and the meaning behind their words.
Additionally, listening skills as input skills are difficult, and many learners face challenges.
Yet, they are vital skills since meaning comprehension depends on them. Nadig (2013), defines
listening comprehension in her study. She believes that the various steps required to
comprehend and make sense of spoken language are all included in listening comprehension.
These include being able to identify speech sounds, comprehend the meaning of certain words,
and/or comprehend the syntax of sentences in which they appear. Listening comprehension is

a complicated process which needs decoding what is being spoken. Avci and Doghonadze
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(2017), draw the conclusion that the English listening proficiency of Kurdish EFL learners in
Iragi Kurdistan Region does not meet international standards. The learners' listening

anxiousness is a genuine issue.

PREVIOUS STUDIES
In their qualitative study entitled, “Multimodal Learning Strategies in Secondary EFL

Education”, Nurhayati and Rohi (2024), explored how multimodal learning enhances students'
language proficiency and teaching strategies. Conducted in a secondary school context, the
study involved in-depth interviews with EFL teachers as the data collection tool. The findings
revealed that using multiple modalities, such as interactive tasks, visual aids, and audio
materials supports diverse learning styles and improves comprehension. The study emphasizes
the value of multimodal approaches in English instruction and offers practical guidance for
teachers.

Zareian et al. (2015), in their experimental study “The Effect of Multimodal
Presentation on EFL Learners' Listening Comprehension and Self-Efficacy”, investigated the
impact of multimodal listening materials on comprehension and self-efficacy. The study
involved 50 intermediate EFL learners from an Iranian university, divided into experimental
and control groups. While the control group received traditional instruction, the experimental
group used multimodal materials. Interviews were also conducted to assess learners’
perceptions. Results showed a significant improvement in listening comprehension, but not
self-efficacy for the experimental group. Subtitled films were especially effective when content
was engaging and supported by preparation and teacher feedback. A review article by Wahyuni
(2017), examined the role of verbal and nonverbal communication in language learning and
emphasized its importance in educational success. The study concluded that teachers who
effectively use both forms of communication can foster more meaningful learning. Wahyuni
also stressed that educators should actively practice positive verbal and nonverbal

communication to enhance their teaching effectiveness.
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Methodology
Data Collection and Ethical Considerations

Data were collected through an experiment and a questionnaire. Fifty second-year
English language department students at Soran University were divided into three groups. Two
top-performing groups (20 students each) were assigned as experimental and control groups,
while the third group (10 students) participated in a pilot study for validity purposes. Both
groups took a pretest and posttest. The experimental group received multimodal input (texts,
videos, pictures), while the control group completed audio-only tests. After six weeks of
instruction, the experimental group completed a questionnaire consisting of 10 closed-ended
and 6 open-ended items. The survey aimed to identify effective multimodal modes and their
implications in the Kurdish EFL context. To ensure validity, it was reviewed by five expert
instructors. The study adhered to ethical principles by ensuring voluntary participation,
informed consent, and confidentiality. Participants were free to withdraw at any time, and all
measures were taken to avoid psychological or emotional harm.
Participants

Fifty second-year students from English department at Soran university were selected
and divided into three groups. 20 students were selected as experimental group and 20 others
as control group. The 10 others participated in a pilot study.
Data Analysis

Data analysis began after the pretest, six weeks of instruction, and posttest.
Questionnaire responses were also collected at the end. Quantitative data were manually
entered into SPSS and analyzed using t-tests and p-values, with results presented in tables. The
first section of the survey was also analyzed statistically. The qualitative responses from the
second section were coded and themed to identify common patterns and key insights.
Results
Results of the Experiment Test

The results of table one above show the means of the pretest and posttest to determine
whether there is a statistically significant difference between them. The paired samples t-test
in this table displays that a statistically significant difference M= 3.5, and this indicates that
learners scored 3.5 scores higher in the posttest compared to the pretest. However, this increase

in mean difference reflects enhanced performance and improvement following the treatment.
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More importantly, the p-value (<.001) also shows that this improvement is statistically

difference, and this change is highly unlikely to have happened by chance

Paired Differences
95% Confidence Interval

Std. Std. Error of the Difference Sig. (2-
Mean  Deviation Mean Lower Upper t df tailed)
Pre-Result - 4.35007 .68781 -4.89122 -2.10878  -5.089 39 <.001

Post-Result 3.50000

Table 1 The Weighted Mean and Validity of the Items
Results of the Questionnaire

Table 2 Results of The Questionnaire

No. Items 1 2 3 4 5 Mean St. D
Q1 5 Items 8 10 2 0 0 1.70 .657
Q2 5 Items 5 11 3 0 1 2.05 945
Q3 5 Items 6 11 2 0 1 1.95 945
Q4 5 Items 0 2 6 11 1 3.55 759
Q5 5 Items 6 5 1 7 1 2.60 1.392
Q6 5 Items 0 1 6 11 2 3.70 733
Q7 5 Items 7 9 4 0 0 1.85 745
Q8 5 Items 1 0 6 11 2 3.65 875
Q9 5 Items 3 10 1 5 1 2.55 1.191
Q10 5 Items 1 0 0 10 9 4.30 923

The first question reads ‘Which of the following multimodal communication modes help you
comprehend listening materials?’. Out of 20 learners, eight learners chose pictures, and ten
learners selected subtitled videos.

The second question reads ‘in your opinion, which single mode of MC do you find most
consistently helpful for understanding listening comprehension in the classroom?’. As it can
be seen from the table, five students preferred pictures, and eleven of them selected subtitled
videos.

Question three reads ‘Which modes of MC do you like your teacher to use often during
listening activities?’. Six learners selected pictures, and eleven of them chose subtitled videos.
Question four reads ‘How helpful do you think the teacher’s nonverbal communication

(gestures, facial expressions, and body language) was in enhancing your listening
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comprehension?’. Six learners chose moderately helpful; eleven students thought that the
teacher’s nonverbal teaching was very helpful.

Question five reads ‘Which of the following teacher’s nonverbal communication helps you
comprehend listening materials?’. Out of 20 learners, six of them thought that Kinesics helps
them comprehend listening materials; seven learners selected a paralanguage.

Question six reads ‘How effective do you think multimodal communication is in improving
your listening comprehension?’. Eleven learners think that multimodal communication is
highly effective in improving their listening comprehension.

Question seven reads ‘Which of the following nonverbal cues were most helpful for your
comprehension?’. Seven learners selected hand gestures, and nine of them selected facial
expressions as the most helpful nonverbal cues for their comprehension.

Question eight reads ‘Are you confident in your listening comprehension after having
multimodal communication in lessons?’. Six learners chose neutral. Whereas eleven students
agree that they feel confident after the use of the MC in lessons.

Question nine reads ‘Do you agree that learning from teachers who only use verbal
communication with students is effective in improving listening comprehension?’. For this
question, three learners strongly disagreed and ten of them disagreed.

The last question reads ‘Do you believe that learning using multimodal communication cues
is more effective than learning with traditional methods?’. Only one student selected strongly
disagree but ten of them chose agree.

Results of The Open-ended Questions

The following are the results of the questions:

Question one asks ‘Do you think more Kurdish EFL instructors should use multimodal
communication in their teaching instead of only using verbal communication?” If yes, why?’
Many students agree that understanding is a key reason for Kurdish EFL instructors to use
multimodal communication in their teaching instead of only using verbal communication.
Furthermore, clarify meaning was another theme revealed from learners’ responses.

Question two reads ‘Did multimodal communication make the lessons more interesting and
engaging for you to learn? Please explain your answer’ For this question, all the learners agree
that MC makes lessons more interesting, and they think because of MC being easy to follow

and provides more modes.
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Question three reads ‘What challenges did you face while learning through multimodal
communication?’. Four students did not face any challenges. Others mentioned that they faced
some challenges such as having many MC cues at once, some pictures and videos are unclear,
and some audios are fast.

Question four reads ‘In your point of view, how can teachers improve their use of multimodal
communication to help students enhance listening comprehension?’. The following are the
learners’ suggestions for the question: Teachers can use clear videos, pictures, and images.
Videos should have captions. They should use facial expressions that match their speech, and
integrate different MC cues.

Question five reads ‘Do you think combining diverse types of multimodal communication tools
is more effective for enhancing your listening comprehension than relying on only one mode
type? If yes, which combination do you think is more effective and why?’. Students had
different suggestions for the combination such as pictures and audio, subtitled videos and
images, facial expressions, and written texts.

The last question asked ‘After experiencing multimodal communication in your lessons, do
you think using multimodal communication cues is more effective for improving listening
comprehension than traditional methods?’. Explain your answer. For this question, all learners
think MC cues are more effective than traditional methods as they make listening
comprehension better and more effective.

Discussion

The results of the pretest and posttest show a significant improvement in the
experimental group, indicating that MC positively impacts Kurdish EFL learners’ listening
comprehension. These findings support the first hypothesis, which proposed that multimodal
communication has significant impact on listening comprehension among Kurdish EFL
learners. MC cues such as images, videos, diagrams, written texts, and nonverbal
communication cues like body language, facial expressions, gestures, and paralanguage have
all shown to influence comprehension positively.

Regarding the second research question, the questionnaire results show that subtitled
videos were the most preferred and effective mode for enhancing listening comprehension,
followed by images. This contradicts the second hypothesis, which proposed that images would
be the most effective mode. Therefore, captioned videos are considered the most effective

single mode, although images remain helpful. Finally, in response to the third research question,
]
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learners agreed that Kurdish EFL instructors should use multimodal communication cues such
as captioned videos, images, and written texts in their lectures, as these modes significantly
enhance learners’ comprehension. The findings highlight the need for incorporating MC
practices into EFL teaching in the Kurdish context.
Conclusions

This study concludes that multimodal communication using visuals, videos, written texts,
and nonverbal cues significantly enhance listening comprehension among Kurdistan EFL
learners. Pretest and posttest results confirmed measurable improvement in the experimental
group. While the initial hypothesis favored images, findings revealed that subtitled videos were
the most effective mode, followed by images. Overall, Kurdish EFL learners found multimodal
cues more engaging and beneficial than traditional verbal methods.
Recommendations and Suggestions for Further Study

Since the present study only included 50 learners from second stage students of English

department at Soran university; these results, therefore, could not be generalized to all Kurdish
EFL learners. It is suggested that more future research should be conducted in different Kurdish
regions and educational levels to generalize the findings and further validate the impact of
multimodality. Moreover, the researcher suggests the curriculum designers consider designing
materials that incorporate multimodal elements to make listening and speaking instruction
more effective. It is also worth suggesting that Kurdish EFL instructors depend on MC cues
and integrate them into their classes, especially subtitled videos, images, and written texts to

enhance their learners’ listening comprehension.

BIBLIOGRAPHY

Ahmed, R. N. (2024). Investigating the Challenges Faced by Kurdish EFL Teachers in
Teaching English Listening and Speaking Skills at Public Universities in the
Kurdistan Region of Iraq. Jkss, 12(9), 181-193.

Avci, R., & Doghonadze, N. (2017). The Challenges of Teaching EFL Listening in Iraqi
(Kurdistan Region) Universities. Universal Journal of Educational Research, 5(11),
1995-2004.

Gilakjani, A. P., Ismail, H. N., & Ahmadi, S. M. (2011). The Effect of Multimodal Learning
Models on Language Teaching and Learning. Theory and Practice in Language
Studies, 1(10), 1321-1327.

Liu, Y. (2024). Research on Multimodal Method in English Teaching: Theory and Practice.
Clausius Scientific Press, 7(2), 115-121.

Malla, A. Z. (2020). EFL Teachers' Beliefs towards Teaching Grammar of "SUNRISE"
Curriculum in High Schools of Duhok. Academic Journal of Nawroz University, 9(2),
253-262.

[v8, i3, 2025] 20



MEJ ER Soran University | Twejer | Volume:8, Issue:3, Dec 2025 aai

Mzafar , A., & Jamal , M. (2021). The Significance of Listening Skill for Improving English
Among Kurdish EFL Learners. [Unpublished undergratuate dissertation]. Salahaddin
University-Erbil. https://www.researchgate.net/publication/351619113

Nadig, A. (2013). Encyclopedia of Autism Spectrum Disorders (p. 1743) (F. R. Volkmar, Ed)
New York: Springer.

Rohi, M. P., & Nurhayati, L. (2024). Multimodal Learning Strategies in Secondary EFL
Education: Insights from Teachers. Veles Journal, 8(2), 458-469.

Saeed, K. A. (2020). Iraqi University Students’ Listening Comprehension Problems in
Learning English as a Foreign Language. International Journal of Media Culture and
Literature, 6(1), 1-10.

Shalihah, R., Rusijono, & mariono, A. (2018). The Role of Multimodal Communication in
Language Learning: Making Meaning in Conventional Learning Spaces. International
Conference on Language Phenomena in Multimodal Communication, 228, 230-233.

Wahyuni , A. (2018). The Power of Verbal and Nonverbal Communication in Learning. /s¢
International Conference on Intellectuals’ Global Responsibility , 125, 80-83.

Zareian, G., Reza Adel, S. M., & Noghani, F. A. (2015). The Effect of Multimodal
Presentation on EFL Learners' Listening Comprehension and Self-Efficacy. Academic
Research International, 6(1), 263-271.

G sy

d S8 S s d Kot g huse sy oS8 d Gesial Kl sl s ad st
858 SSe3lsd oSS SusS ols B Gt (Sl Sle) Sey 3K Slel dussS Sl
il Sley Say 530S ile) 4 508 A ol 4 5SS S K0ss st S
Sl o i olSe QLIS ale 610 ol 3558 33 5 €S (5 et so3Lalh S5m0
Olonon5a0an 805 5,54y USH (5uK05 b pas s ELE (sDleA a8 00 4la S daad ey ads
ool 590 (S S (g0 500 KB Slaaladdd (sl g0 (0o8leSy 0o S o U BB Gy Sy
3 B55006 oS 550 & rodnieala ossled et KBl Sleladd @ Gledidy © S
e yuass K (study pilot) IS8l Swsgaud g Slhelaid 5 5 @ Sas8 .08 obs Jisnss
Onls 8,858 Ha¥l € Gl adia S4 S et B ola, Siaies S o Ses olai, saual,
(s aty Slna IS4 ot GRS 09 S e (i se 88 (e aty (G480 (5,180 5 S eyl S
8553y o o Sou il T IKBE o5 S Gl 4 Ll Saa syl (o sdd Sa o Seu 518 o ge 658
S S (o)) g (Sdus gl 5Ku1 aS (go 95 5 ws3loli (Baeds oyl S GBS 5 Gasl5ada 88 (ol d
st 8,48 L&, buge 858 (suis gy € cndilyes GGG aswlisy ada Ll ada
03l 55t Lty o o yieals Hlgad G558 Sey GussinnS s 5 i a8 G s
led d us S A1sa 58 (3K Kl (LE0aSS (gl oun b (suie ey ¢ (Jlia ge 858 (s pady 1 Se i (s
Sl Sley Sey s uls

[v8, i3, 2025] 21



EMEJER Soran University | Twejer | Volume:8, Issue:3, Dec 2025 ol

i)

‘)...\JU :&u“).) LA‘ Tm\ﬁ&\ Y u.lg_“:

Gl Y A S Al dia 4218 4y 5l Aall) aleie (gl g laiul) agd e Lilu o)) saatia Jual il
alasiul ) Aalall a5 ¢ Ml g Leta () salaiy | 93 gay ol Cpalaiall O 5 cAllad e ] dpail] (5 yhall o
agd e Lailu gl daete Jual il il CHLESTL) 1) A jall Cangd Basl 5 3y yla (e Yoy 50ae 5k
ST ) Caagd @l e 5 gdle 30 ,SH Al dpiad 4308 3 jlail) Aadl) alaie (s g lain)
G Akl e Jual i) ol Ll & sy e S AR alxie ool Alad Tl )l 22zt Jual 53l (3 5k
Al and 3 AN Als yall U (e Ulla €0 5Laa) 5l all o) a Y Ll agalas aladiind () hady
3G ) Al Al el GO oL a5 Al 5l RS () g Rnalany Ao 5l A0S 2 sy
O ad Ofic sene LSl (e gane Juamdl JLid) &5 plaiul LRI eloa) 2 e sane
oz glaY adll 4550 Ao datal A o )Y s AY) de seaall Creaddinl Laiy (iihailia
doal sl alasinly A il de seaall GOl ()2 (sie saaall SIST Caal) Lgraa s Al Claglal)
& 55 lly ALyl Lils ol axeie Jual 53 s ) s Adailiall de gamall (o 55 Laiy cdails gll danie
ekl Ao 15 40aS (ol (eiall ddalins Aul 5ol o 1 5add Lee dadd gy ol e ganall e Gladi
dan yiall o2l alalia Gl g g U Al alaia agd e U] ) 530 dailis o) aaaie Jual 5l (o il
LSl agagh 33 ail Adlad JSYI Al gl o

Ariaf 21 4 50asY1 Al o S salatia cagdll ¢ Ladlll ye Jual 53l cdails sl daxtia Jual il :daliiall

[v8, i3, 2025] 22



